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EXECUTIVE SUMMARY

ET 2020 objectives include a renewed target of reducendyESchool LeavingESL) to less

than 10% by 2020. Whilearly School LeavingESL) causes may diverge from one community

to another some key factors emerge as significant going well beyond learner school performance:
socioeconomic issues, parental educational levels, attitudes towards education, social exclusion
particularly for migrants, poor understanding of school culajcunsufficient training of
teachers, quality of learng@arentteacher communication, etc. The above show that school is a
community that involves not only teachers and learners, but also parents, extended families, and
others. Studies show thaarly Stool Leavingcauses can be identified as early as ingoi@ol,

although symptoms are manifested much later.

LINC aims atdevelopng early and continuous interventions and a holistic, inclugaey
School Leavingprevention approach that starts in prignachool and follows learners through
lower secondary education. The intervention will target the school community as a whole
strengthening the social networks that can support childrechievng excellence in learning.

LINC will support teachers, leaers, and parents to prevdaarly School Leavingefore it
becomes a visible risk for particular students. Special attention will be paid to the needs of

migrant learners and their families aiming at their effective integration.

LINC will develop: a) anlysis of the factors affectindgcarly School Leavingn Europe b)
experiential, communitpuilding learning approaches that support learners, parents, and teachers
in connecting school to real life c) dine communities, entb-end learning activities, and
awareness raising content that enhance legra@miteacher engagement and collaboration d)
capacitybuilding material that empowers teachers to address holistically the needs of learners
and their families f) strategies for the wide adoption of th@gsed learning interventions into
school structures. Activities will be validated in Greece, Sweden, France, and the Czech

Republic.

The LINC project, which is funded with support from KA2 Action: Comenius Life Long

Learning Programme, runs from Decembst; 2013 to November 30, 2015.
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INTRODUCTION

Early school leavingESL) still challenges European societies having potentially significant
effects on a | earnerds professi on3aHarly&ahabl per so
Leaving levels in Europe were dtilat 12.”6 (Eurostat2012. Leaving school early may
negatively affect an individual 0s breath of ¢
an invigorating and satisfying career, assuming a personally fulfilling role in the community, and

geneally implementing dreams.

Varied definitions ofEarly School LeavingESL) exist. The LINC projectassumes the EU
definition of not achieving secondary education, namely achieving melprimary, primary,
lower secondary or a short upper secondary dnucaf less than 2 years having only pre

vocational or vocational education that does not lead to an upper secondary degree.

The completion of at least obligatory levels of education, which in many countries includes 9
years of primary and secondargheoling, or even better secondary education by, ideally, the
wide majority of the population is linked by governments and international organizations
(OECD) to higher productivity of a society and economy as a whole and is one of the reasons

behind natioal policies on free and obligatory primary and secondary education.

Recognizing the potentially adverse effect€afly School Leavingt the personal and societal
levels the European Commission has renewed as a key target for education and training the
reduction ofEarly School Leavingo less than 10% by 2020, following an earlier policy from
2003 that called for reduction to 10% by 2010. Several countries, e.g. Sweden and the Czech
Republic, already meet this go&drly School Leavingates7.5% and5.5% respectively, source
Eurostat 202). Others, such as Greece and France, could still enhance resultd 1i6d&snd

11.4% respectively). The success of programs already in place in some countries allows
optimism for future performance and underscdhesneed for rigorous and enhanced strategies

at the national and European levels.

The factors that lead tBarly School Leavingary from one country to another and from urban

to rural areagTWG, 2013) Learners may be attracted out of school by jolik l@iw entry level

skill requirements, for example in the tourism sector. Other factors include theesociomic
background of the family; the value the family places on education and the perceived cost

benefit ratio; the educational level of parentg thr i nt er est i n their chi
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capacity to help with homework; the time parents have available for communicating with their
children; teacher capacity to identify and addrigéady School Leavingthe quality of teacher

communication wh their students, and more.

Many of the above factors reach well beyond the school environment and are teefaredy
support, background, life conditions, and stimulation. Parents, teachers, and social networks
including extended families, in additido how learners relate to the school environment and
how they perceive the relation of the curriculum with real life, play an important role in staying
in school.

Challenges that minoritiesr immigrantsface in relation toEarly School Leavingcannot be
ignored. In some countries, for example in Greece, immigrants are faced with high Eaely of
School Leaving According to Eurostat 2@1data, theEarly School Leavingate in Greece is
11.4% and almost 3.5% is related toinority communities Some resarch results show that
issues faced by immigrants include a poor understanding of the curriculum and school system in
their new country of residence, behavior and attitudes towards learning (Sacker, Schoon, and
Bartley, 2002) and specifically placing lowalue to education, and difficulties in their
communication with teachers, possible due in part to language and cultural barriers. Migrant
parents may be viewed @sdi f f i cul t,ando b a nd i t (CrezieecandcDades
2007). However, researets point out that schools, rather than parents, may be hard to reach in
reality (HarrisandGoodal| 2007%).

The above demonstrates that factors that atsaety School Leavingnay differ significantly

from one cultural environment to another. Howevare dactor that emerges as particularly
significant in a number of reports is parental engagemgrihe gality and nature of parental
involvement is very importantAddressing Early School Leavingrequires a thorough
understanding of the factors that admite to leaving school in various contexts. It further
requires strategies that address the life conditions, social web, educational background,
perceptions, and resources available to learners, to their parents and families, and to their
teachergTWG, 2013.

LINC focuses orkarly School Leavingrevention. It takes into account the fact that significant
factors that affecEarly School Leavingincluding parental and family support, social exclusion

or difficulties in integration of everyone but padiarly of migrants, resources for parents, and
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attitudes manifest as early as in preschool and may leBdrtp School Leavingnuch laterin

high school years.

More precisely,LINC views school as a broad supportive community and aims to empower
learners parents, and teachers to better understand and project to others in their community the
value of education; to raise the confidence of parents and teachbeir ability to help learners

in their educational efforts by leveraging cultural and socital and diversity; to provide
opportunities to parents to become further involved in both schooling and learning and to
empower teachers to develop innovative, inclusive learning activities that engage learners,
parents, and families in the learning @ees. If this bid is successful, an auspicious start will be

made towards engineering mechanisms to early fight ESL.

This report is mainly divided into 6 core sectiomke first section attempts presenthe project
objectives ando map the stakeholdegroups that will directly or indirectly benefit from the
project outcomegsee Chapterd and 2) while the second section provides some basic
information on the researckevidence on early schotdavingin Europe (see Chapt&). The
third section documents the current statti€arly School Leaving in Greece, France, Sweden
and the Czech Republic (se€hapter4). This section detailsalso existing practices and
approaches to tackle early school leaving (see Ch&@pt€he discussiorin this sectioris further
extendedto includet he way o6communitiesd are used in th
Sweden andhe Czech Republic (see Chap® The report continuewith the fourth section
with the results of smaBcale studiethatwereconducted targeting teachers and parents as well
as earlyschool leavers from the Greek, FrenSwedish and Czech educational cont&kte
outcomes of these studies (see Chaptard9) aim at providing an additional level of realismn

the projectThe fifth sectionincorporatestie workconducted irthe previous sectionandforms

the development of the LIN@edagogicalframework (see Chapted0). The framework is
applied in practice for the design and development of the LINC comm(geigyChaptet 1) that
integrates the LINC activitieginally, the sixth section ohe report concludes with the detailed
description of th&ZINC community (see Chaptdrl) and the LINC activities (see Chapfd).
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1. LHNC OBJECTIVES

LINC aims to develop &olistic, inclusive learning intervention for preventing Early School
Leaving that starts early on, in primary school, and continues throughout lower secondary
education The project aims to provide a supporting comityuto learners, teachers, and
parents well befordearly School Leavingbecomes a visible risk aiming to heyfi players
involved in school education effectively prevé&arly School Leaving

Based on the fact th&arly School Leavings a complex prolem that is the result of not only
school performance but also soeiconomic factors, family background, parental educational
levels, social exclusion particularly for migrants, poor understanding of the school system,
attitudes towards education, and fffigient training of teachers among other influenceé=
intervention will target the school community as a whole, including learners, parents, and
teachers strengthening the social networks that can support children achieve excellence in
learning. Commuity building approaches and experiential learning enhance current efforts on
tacklingEarly School Leavingy:

1 Creating early on and maintainingsapporting, community environment for learners
in the school and at home with a focus onmoral support, stimulation,

communication with parents and teachers, and access toéwledge

1 Helping learners, teachers, and parents understand school curricula purpose and
structure andtheirrelevance to real life;positively affectgperceptions on the value of

education

1 Providing aninclusive environment for migrants by celebrating cultural diversity
through integration into joint learning activities for learners, teachers, and parents and

helping them better understand school systema their host countries

1 Empowering tachers to lead activities that promaehanced engagement of parents

in schooling i.e. parent engagement in school life, &&tning, i.e. in homework study

1 Empowering teachersthrough training to design and deliveinclusive, interactive

learning activities thatenticelearner stimulation andparent participation
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l

Empowering teachers to initiate and maintain relationships with parentghroughout

the school year

Increasing the confidenceof parents in theiability to help their children in their

educatimal efforts through a community spirit
Supporting parents as learnerdy providing access tmformation on lifelong learning

Allowing parents better access to information on their childrei® school projects

and progressthrough social networking servicasning for enhanced engagement

Improving learner-teacherparent communication through the school community and

supportinglCT social networking services

Specific methodological objectives:

T

To analyse the particular factors that affect Early School Leaving in countries

represented in the consortium

To develop arexperiential learning methodologythat forms the basis for interactive
learnerparent activities thatelps learners connect learning to realife andparents to

put their skills to work towards their chi | drends educati on

To developspecific learning activitiesthat promote learner and parent interactive
engagementtaking into account cultural aspects in Greece, SweBmmce, and the

Czech Republic

To validate the European applicability of outcomesthrough the evaluation of
methodologies and tools in realife conditions in Greece, Swederkrance, and the

Czech Republic

Specific technologicasupport objectives:

T

To usesocial networking anddigital story telling approachesfor supporting the proef
of-concept implementation of a school community that promotes learner, parent, and

teacher engagement and communication irctmext of the learning process
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1 To usemultimedia technologyfor vivid how-to presentations of project methodologies
aimed as teadr skill development tools for empowering them to lead school activities

for preventingearly School Leavinghrough community building

Policy objectives:

1 To disseminate project objectives and outcomes a focused and targeted manner to
stakeholders, inading primary and secondary education teachers, learners and parents,
policy makers, instructional process designers, and the general public (please see section
E.2 below) through publications, media presentations, internet presentatiorts; fiace

comnunication with stakeholders, informational mag&rand more

1 To promote the adoption of project outcomes in primary and secondary education
throughworkshops in Greece, Sweden, France, and the Czech Repabtiof good

practice recommendatiotisroughcontacts with policy makers
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2. STAKEHOLDER MAPPING

LINC addresssthe reduction oEarly School Leavinghrough early interventions that continue
to support learners throughout primary and secondary education through supporting extended
school communities, iteding learners, parents, and teachers. The target groups that stand to

gain directly or indirectly from LINC objectives, methodologies, and outcomes include:

Direct stakeholders:

1 Learners and their families, who will benefit from an enhanced support, esxdo
educational material and information on lifelong learning and understanding of school
systems in their countries. Initiatives will be provided to learners and their families to
participate in a meaningful way to the school community and to eventualtya strong

homeschool partnership.

1 Teachers who stand to gain from better understandingBairly School Leaving
contributing factors in their environment as well as from capacity building good practice
multimedia training material that empowers them apply innovative, communiy
building, experiential learning practices in the classroom for the benefit of learners and
their families; good practice recommendations will further enable teachers to initiate and
maintain communication with learner fame#i throughout the school year and to better
explain the relation of curricula to real life needs

Indirect stakeholders:

1 Policy makersandlearning process designerswho benefit fronEarly School Leaving
factor contribution analyses by country, experidngarning methodologies for early
intervention, and the evaluation process results on the relevance, acceptance, and

effectiveness of proposed learning and schooling frameworks, services, and tools

1 Teacher trainers, who stand to gain from good practiceammendations on building
the capacity of instructors to identify and addréasly School Leavindpy reaching out
to families,taking advantage of the school community environmamd promoting the

ability of parents to become meaningfully involvediethr chi | drends educaea

1 Thegeneral public, that stands to gain from higher school completion rates
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The following graph presents the stakeholder groups that stand to gain from the suggested LINC

intervention. They cahe summarised in the following figeir

Teachers
P Parents
General ' and
public ~extended
 family
LINC stakeholder
groups
Tea_chers' Students
tramers
Policy
makers

Figure 1: LINC Stakeholder Map.

A guestion that is raised how the nvolvement of stakeholdevsill take placeduring the life of

the project. To begin withdirect stakeholders namelylearners and their families as wellas
teachers will be directly involved in the project implementation. During thesign phase
teachers will be engaged in the design and implementation of the school community services and
the interactive learning activities that target learners and taeiilies. During theevaluation

phase learners, teachers, and learner families will participate inlifeapplications of project
methodologies, activities, and tools aiming to generate objective feedback in evaluation sites that
are defined in Greec&weden, France, and the Czech Republic. In addition to the teachers and
learners at designated validation sites, wide dissemination will be pursued reaching teachers
through presentations, public media, and the Internet as well as 4 workslt&eeae France,
Swedenandthe Czech Republin the context of exploitation activities
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Indirect stakeholders, namely policy makers, learning process designers, teacher trainers, and
the general public will be reached throudh arigorous and targeted dissemiation strategy
that will present information related to the project in a targeted and focused nZjriher
foreseend workshops in 4 countriesand 3) good practice guidelineson the integration of

LINC outcomes in school systems in diverse cultural enmirents
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3. EARLY ScHooL LEAVING: DEFINITIONS, FACTORS, CONSEQUENCES AND

RESPONSES

3.1 Definitions and Statistics

At EU level Early School Leaving (Early School Leaving) rates are defined by the proportion of
the population aged 134 that has only lower secongiagducation or less and are no longer in
education or training. Early school leavers are therefore those who have only achieved pre
primary, primary, lower secondary or a short upper secondary education of less than 2 years or
having only prevocational orvocational education that does not lead to a qualification

equivalent to the upper secondary level.

Early school leaving should not be perceived as an event but ratherea®laimg process

(NESSE Report, 2010). This is due to the fact that the procagdeninitiated muckarlier than

the drop out action and in many cases the seeds for early school leavirge maljivating
during early school years or prior to the <c¢h
school leaving can be a long preseof school disengagemefferguson et al, 2005)
Profoundly, this disengagement process is rarely the result of single factor; a complex set of

factors revolves around early school leaving.

Among the headline targets set in the Europe 2020 strategg reduction of the EU average

rate of early school leaving to less than 10% by 2020. Although the early school leaving rate has
decreased since 2001 in many European countries-{ger2), there is undisputedispoom for
improvementlt is worth mentioning thatrom 2009 to 2012 the Early School Leaving rates have
been significantly improved & European levelThe following graph(seeFigure 2) represents

the average ta of early school leaving in different European countries in 2012. The dark blue
horizontal line indicates the headline target set in the Europe 2020 strategy and the red lines the

targets set per country at a national level.
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ES MT PT IT RO UK EU BG BE FR HU EL CY DE EE LV IE DK FI NL LU AT SE LT PL CZ SK SI HR

2012 — National target = Headline target

Figure 2: Early School Leaving rate 2012, Europe 2020 target andational Targets (source:

Eurostat).

It is worth examining further the information enclosedrigure2. At a first glance it seems that
Spain, Mala, Portugal, Italy, Romania, United Kingdom, Bulgaria, Belgium, Hungary, Greece,
Cyprus, Germany, Estoniand Latvia have not reached the headline target set by EU 2020
Strategy. Malta with an early schdehvingrate of 22.6% , Spain with an early schtaaving

rate of 24.9% and Portugal with an early schiealving rate of 20.8%are highon the list;
however it is worth mentioning that since 2000 these countries haveamasiderable progress

towards reducing significantly the average early schosingaates (se€igure3).
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2000 2009 2010 2011 2012
EU 28 14.2 13.9 13.4 12.7°
Austria 10.2 8.7 8.3 8.3 7.6
Belgium 13.8 11.1 11.9 12.3 12.0
Bulgaria : 14.7 13.9 11.8 12.5
Croatia . 3.9 3.7 4.1 4.2
Cyprus 18.5 11.7 12.7 11.3 11.4
Czech Republic : 5.4 4.9 4.9 5.5
Denmark 11.7 11.3 11.0 9.6 9.1
Estonia 15.1 13.9 11.6 10.9 10.5
Finland 9.0° 9.9 10.3 9.8 8.9
France 13.3 12.2 12.6 12.0 11.6
Germany 14.6 11.1 11.9 11.7 10.5°
Greece 18.2 14.5 13.7 13.1 11.4
Hungary 13.9 11.2 10.5 11.2 11.5
Ireland : 11.6 11.5 10.8 9.7
Italy 25.1 19.2 18.8 18.2 17.6
Latvia : 13.9 133 11.6° 10.5
Lithuania 16.5 8.7 8.1 7.2 6.5
Luxembourg 16.8 7.7° 7.1 6.2 8.1°
Malta 54.2° 36.87 24.8° 23.6 22.6
Netherlands 15.4 10.9 10.0° 9.1 8.8°
Poland : 5.3 5.4° 5.67 5.7°
Portugal 43.6 31.2 28.7 23.2 20.8
Romania 22.9 16.6 18.4 17.5 17.4
Slovakia : 4.9 4.7 5.0 5.3
Slovenia : 5.3 5.0 4.2 4.4
Spain 29.1 31.2 28.4 26.5 24.9
Sweden 7.3 7.0 6.5 6.6 7.5
United Kingdom 18.2 15.7 14.9 15.0 13.5

Figure 3: Statistics Il (source: Eurostat)

Noteworthy, regardless the achievement of the headline target, there are countries with increased
early-school leaing rates in 2012 compared to the ones achieved in 2011. These countries are:
Bulgaria, Croatia, Czech Republic, Cyprus, Hungary, Luxembourg, Poland, Slovakia, Slovenia
and Sweden (seggure3). Evidently, this resultshouldbe closely monitored because it might be

the beginning of a new trend. The underlying reasons are also worth examining.

The O6gender 6 aldogay andmportarg mlen s ittisademonstratedrigure 4, eaty

school leaving rates are generally higher for males compared to females. While this is the case in
all the European countries listed in the table @e@e4), this is not the case in Bulgaria, as it
seems thiaearly school leaving rate is slightly more increased for females compared to males.
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Males Females p.p. diff % diff
2009 2010 2011 2012 2009 2010 2011 2012 2012 2012
EU 28 16.1 15.8 15.3 14.4° 12.3 12 11.5 10.9 3.5 -24.3%
Austria 8.5 8.4 8.8 7.9 8.9 8.2 7.8 7.3 0.6 -7.6%
Belgium 12.8 13.8 14.9 14.4 9.3 10.0 9.7 9.5 4.9 -34.0%
Bulgaria 13.7 13.2 11.2 12.1 15.8 14.5 12.6 13.0 -0.9 7.4%
Croatia 41" 4.6 4.8" 4.6¢ 3.6 2.6 3.4¢ 3.6" 1.0 -21.7%
Cyprus 15.2 16.2 15.1 16.5 8.7 9.8 8.1 7.0 9.5 -57.6%
Czech Republic 5.5 4.9 5.4 6.1 5.2 4.8 4.4 4.9 1.2 -19.7%
Denmark 14.3 14.1 12.1 10.8 8.1 7.7 7.0 7.4 3.4 -31.5%
Estonia 18.4 15.2 13.1 14.0 9.3 7.8 8.6 7.1 6.9 -49.3%
Finland 10.7 11.6 11.2 9.8 9.0 3.0 8.4 8.1 1.7 -17.3%
France 14.3 15.1 13.8 13.4 10.1 10.0 10.2 9.8 3.6 -26.9%
Germany 11.5 12.7 12.7 11.1° 10.7 11 10.8 9.8° 1.3 -11.7%
Greece 18.3 16.5 16.1 13.7 10.6 10.8 10.1 9.1 4.6 -33.6%
Hungary 12.0 11.5 12.1 12.2 10.4 9.5 10.3 10.7 1.5 -12.3%
Ireland 14.7 13.4 12.8 11.2 8.5 9.6 8.8 8.2 3.0 -26.8%
Italy 22.0 22 21.0 20.5 16.3 15.4 15.2 14.5 6.0 -29.3%
Latvia 17.5 17.2 15.8° 14.5 10.4 9.4 7.5° 6.2 8.3 -57.2%
Lithuania 11.5 9.9 9.7 8.2 5.7 6.2 4.5% 4.6° 3.6 -43.9%
Luxembourg 8.9° 8.0 7.6 10.77 6.6 6.0 4.8 5.57 5.2 -48.6%
Malta 40.1° 31.2° 29.6 27.5 33.2p 17.7° 17.1 17.6 9.9 -36.0%
Netherlands 13.1 12.1° 10.8 10.2° 8.6 7.8" 7.2 7.3° 2.9 -28.4%
Poland 6.6 7.2° 7.4° 7.8° 3.9 3.5 3.8° 3.5 4.3 -55.1%
Portugal 36.1 32.7 28.2 27.1 26.1 246 18.1 14.3 12.8 -47.2%
Romania 16.1 18.6 18.5 18.0 17.2 18.2 16.6 16.7 1.3 -7.2%
Slovakia 5.7 4.6 5.4 6.0 4.1 4.9 4.6 4.6 1.4 -23.3%
Slovenia 7.2 6.4 5.7 5.4 3.2¢ 3.3 2.5 3.2¢ 2.2 -40.7%
Spain 37.4 33.5 31 28.8 24.7 23.1 21.9 20.8 8.0 -27.8%
Sweden 8.0 7.5 7.8 8.5 6.0 5.5 5.4 6.3 2.2 -25.9%
United Kingdom 16.9 15.8 16.2 14.6 14.5 14.0 13.8 12.4 2.2 -15.1%
Source: Eurostat (LFS). Notes: b= break; u= unreliable; p= provisional; p.p.= percentage points.
Figure 4: Early School Leaving Rates by Gender per Guntry (source: Eurostat).
Anot her interesting f act aJers anorlgdaoreighbom fen EBJh ar e
average more than twice as high as for

mentioning that the gap is significantBrgerwith more than 15 points in the percentage rate in

nat

Greece, Italy and Spain. Significandifference among the two groups is also observed in

Slovenia, Cyprus, Maltaand Belgium. Interestingly, the observed trend does not appglyeto

United Kingdom and Portugal where the early school leaving rate is higher for natives (13.7%

and 20.9% accdingly) (seeFigure5).
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2009 2012
Foreign-born MNative-born Foreign-born Native-born
EU 28 14.2 27.7 13 12.7 25.4 11.5
Austria 8.7 22.5 6.2 7.6 17.7 6.0
Belgium 11.1 20.5 10.0 12.0 22,6 10.6
Bulgaria 14.7 : 14.8 12.5 : 12.6
Croatia 3.9 : 4.0 4.2 : 4.2
Cyprus 11.7 23.0 7.8 11.4 20.7 8.1
Czech Republic 5.4 15.0 5.2 5.5 9.3¢ 5.5
Denmark 11.3 15.8 11.0 9.1 10.1 9.0
Estonia 13.9 : 14.1 10.5 : 10.6
Finland 9.9 21.8 9.3 8.9 14.9* 8.7
France 12.2 24.2 11.3 11.6 22.9 10.8
Germany 11.1 : 9.5 10.57 : 9.1
Greece 14.5 44.5 10.0 11.4 42.0 8.3
Hungary 11.2 : 11.1 11.5 14.4" 11.4
Ireland 11.6 13.9 11.2 9.7 12.3 9.2
Italy 19.2 42.3 16.7 17.6 39.1 14.8
Latvia 13.9 : 14.0 10.5 2.3 10.6
Lithuania 8.7 : 8.6 6.5 14.1% 6.4
Luxembourg 7.7° 13.4 5.4 8.1° 10.6 7.1
Malta 36.8° : 37.3 22.6 20.1 22.7
Netherlands 10.9 14.2 10.7 8.8° 12.2 8.6
Poland 5.3 : 5.3 5.7P 5.5 5.7
Portugal 31.2 29.4 31.4 20.8 20.3 20.9
Romania 16.6 : 16.7 17.4 : 17.4
Slovakia 4.9 : 4.9 5.3 : 5.3
Slovenia 5.3 13.0u 5.0 4.4 10.1* 4.2
Spain 31.2 45.2 27.9 24.9 40.7 21.4
Sweden 7.0 11.9 6.4 7.5 12.8 6.7
United Kingdom 15.7 11.5 16.3 13.5 12.2 13.7

Source: Eurostat (LFS). Notes: b= break; : = data are either not available or not reliable due to very small sample size; u= data
lack reliability due to small sample size; p= provisional. Data for the Czech Republic, Finland and Slovenia lack reliability due to
small sample size in 2012.

Figure 5: Early School Leaving Rates for Natives and éreign-born (source: Eurostat).
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3.2 Looking behind the Statistics

Numeric data provides us with the opportyrib monitor the Early School Leaving problem in

different European countries and to comparatively analyse the way it is developed. However, it

does not offer us an insight into the factors that have an inflemntleeEarly School Leaving

rates. Whatinfluences an early school leavingpehaviou? This is a pivotal question which

cannot

be

easi

Iy

answered

due

Evidence in support of this position can be also found in Jimetsab s

to

t he
w o r)kJimergo@ 0 0

fact t

et al (2000) presesta set of predictors that can help understanding trajectories towards dropping

out. This is not to claim that these factors always lead to-aubpehaviouy but to stress the fact

that these factors whahey appear at ety, middle and late stages can influenitee drop-out

status (se€igureb).

12-42
months
*Quality of
caregiving
*Home
environment

Y,

1st grade
*Behaviour
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Figure 6: Possible Predictors of Droppingout Behaviour (Jimersonet al, 2000,n.p) at Early,
Middle and Late Stages.

The school disengagement process is rarely the result of a single factor. The literature in this area

i s reveal

ng

e a r-dimensignal Iproceds that sa v i n g

influenced by a wide variety of school andt-ofrschool experiences with broad social and

tur al
be

cul

descri

i ng, describi
i mplications?®é
6early school

(Foster,

|l eavi ngo

Ti

as

eczek,

t hand r es ul

sociaeconomic fators (KGH Consulting Ltd, 2011). Learners may be attracted out of school by

jobs with low entry level skill requirements, for example in the tourism sector. Other factors
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include socieeconomic background of the family; the value that the family placesiooation

and the perceivedcebte nef it rati o; the educational |l evel
education, and their capacity to help with homework; the time parents have available for
communicating with their children and the teacheesicher capacity to identify and address

Early School Leaving; the quality of teacher communication with their students, relationships

with peers, school atmosphere, lack of intercultural content and more. The factors are usually

dynamically linked togetheand lead to drop out behaviour.

Aiming at understanding trajectories towards dropping Matks and McMillan (2001) asked
directly young people about the reasons according to which they did not complete their school
education. Among the underlying fadoare: school culture, family factors, lack of interest,
school failure, low school performance, peers influence, the school curriculum and the need to

join the labour market (sdégure?). The explanations proded offer researchers an insight on

young peoplebdbs needs and r eaqntsifar eomdrctingdurthern d i n
research.
) School culture
) Family factors
) Lack of interest/motivation

Peers influence

Low academic ability

Employment

Curriculum

Figure 7: Reasondor not Completing School Elucation asPerceived by Early School leavers
(Marks and McMillan, 2001).
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It is worth mentioning that research findings from several studies critically brought together and
resul tedFaotohe BAamewor ké which demonstrates
drop-out behaviour within fivdevels: Family and Community, Schooling, Pupil and Peers,

The Education SystemandEmployment and Training (NESSE Report, 2010, p.17).

Family and
Community
Employment Schooling
and Training =
Educational Pupils and peers
System

Figure 8: The 5levels according to whith Early School Leaving can bencreased (NESSE Report
2010).

Even a quick reading of the lists above (B&gure 6, Figure7, Error! Reference source not
found.) revealsfamily factors as an important dimension of the problem. Indeed, research

findings (Astone and McLanahan, 1991; Rumberger et al, 1990; Nesse report, 2010, p.19) show

t hat dropouts come often from special parent
supervisd n 0 , 6poor aspirations regarding children
school practiceso, Onegative reactions t o S
interaction with the chil dr eupportvehend sitrurdesng cros i

taking initiatives or decisions. Family structure, parental educaéind parent occupational
category may also influence dropt behaviour (Curtis and McMillan, 2008; Ned’eport,
2010).

The full list of factors that lead to school eiljagement are presented in detail in the table below
(seeTablel). The table has been created taking into account research findings by Ferguson et al
2005; Kendall and Kinder, 2005; Restart, 2007 (cited by NRspert, 2010. p.26).
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School Factors Curriculum Factors ~ Family Factors Individual Factors

Teachers lack skills Perceived irrelevance Education not Issues with selésteem,

to work with of curriculum valued limited confidence, social skills, coping
disengaged support to remain in skills and resilience

students school

Lack of training Prescribed academic Absence condoned Negative experience of school
opportunities for  curriculum by parents including discrimination, academi
teachers failure and transferto lower level

of education

Lack of educatioal Lockedinto Household Relationships with peers
resources and mapp.roprlate . problems, processe f Outsider/loner/bullying
support staff vocational/academic and dynamics

courses 1 Friends beyond school

School admission Reduction in pastoral Contradictory attractingout of school

policies time as a result of social, behavioural 1 Alpha female/male; high

curriculum pressure  and cultural degree of autonomy.
expectations Behaviour problems and

Lack of supportive Inappropriate Expectations of Z,C tive Ity onf

pastoral systems  pedagogyfocus on assumption of adult ISengagemen
curriculum content roles and caring 1 Collude/disputantnon
rather than learners  responsibiliies attendance influenced by

Insufficient career Incompatible learner taunting peers

advice and and school norms

guidance

Teacher/ pupil Lack of alternative Lack of academic ability, special

relationships education provision educational needs and difficulties
with formalised in coping with traditional
accreditation assessment procedures

Low status of Boredonm, alienation,

vocational discouragementyealth problems

education leading to absence and substanct

misuse

Table 1: Factors that Influence School Dsengagemat (Nesse Report, 2010, p.26)

However, directly linking all the previously mentioned factors to Early School Leaving without

exploring carefullythe contextin which they were generated can be misleading and daunting in
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understanding the Early School Meag problem.Addressing Early School Leaving requires a
thorough understanding of the factors that contribute to leaving school early in various contexts.
It further requires strategies that address the life conditions, social web, educational background,
perceptions, and resources available to learners, to their parents and families, and to their
teachers. For this reason an attempt is made in thechagters to bring into focus the factors

that mostlyinfluenceEarly School Leaving in Greece, Sses, Fance andhe Czech Republic

(see Chapters, 5 and6).
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3.3 Consequences for Early School Leavers

Dropping out of school can 0s whattardt i(aPloldyi | cainn
2012). Heckman and Rubinstein (2001) stress the fact that early school leavers have greater
possibilities to be unemployed or to have {gvaid jobs; it is also morekkly that theyface

problems in retaining a job compared toiunduals that have completed their school studies.

This fact is exemplified in the Labour Force Survey, conducted by Eurostat (2009) which
demonstrates the unemployment rate pducational attainment level (séegure 9). The

graphical representation of the Eurostat data f3gare 9) is revealing: those that have not

obtained a university certificate are amuch greater risk of unemployment (almost 3 times

higher) compeed to university graduates.

14.0 /
12.0 =~

~— |

=—]SCED 0-2
8.0
=——=]SCED 3-4

6.0 ISCED 5-6

4.0 —_—

2000 2001 2002 2003 2004 2005 2006 2007 2008 2009

Figure 9: Unemployment Rate in the EU27 by Educational Attainment Level (Picture Retrieved
from Eurostat, Labour Force Survey, 2009 @ed in GHK Consulting Ltd, 2011, p.55).

Many studies stress thact that early school leavers run the risk of being involved in criminal

illegal or antisociahctivities Students that leave school prematurely are more likely to be long

term dependent on social welfare services and to demonstrate reduced ldetgatisThe daily

problems and dissatisfaction result in limited interest in becoming active citizens and being
involved in lifelong learning. This may lead to strong negative effects on social growth. Fiscal
growth is also influenced as all the previouslg nt i oned di mensions ultim
costs to society in the form of health, welfa

the Development of Vocational TrainlmGedefop, 2010).
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Interestingly, in the context of the processachieving the European target goal, a basis is set
whereupon smart and inclusive growth can be engineered. What is pivotal is to systematically
establish methods, policies and practices that will allow European societies to fulfill the Early

School Leavingeduction gok
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3.4 Possible Responses

In the previous sections, Early School Leavii$) was defined as a long process of school
disengagementilhis particularity implies that there is not any single response to Early School
Leaving. Different responsdsve to beapplied at different stages of the Early School Leaving
process. For example, some responses focus on prevention while others aim at interrupting the
process of school disengagement, at bringing back to school the disengaged students, at
establshing compensation measures, and more. Commonly, EU member states acknowledging
the need to respond to Early School Leaving act in three levels: the strategic level, the preventive
level, and the level akintegratiofGHK Consulting Ltd, 2011, p.59

At a strategic level emphasis is placed on bringing toc
towards reduci ng BEHK Cogsulthg Lidp 2011, plieFarces argpined (

against the Early School Leaving threat both at a strategic but els@pérational level GHK

Consulting Ltd, 2011, p.§1 Another core activity that is worth mentionjng the organised

gathering of data at national and international level regarding Early School LeAviotiper

core activity that takes place at the swgatdevel is the organized monitoring of national and
international data regarding Early School Leaving. The analysis of data demonstrates trends and
tendencies and can be used to early recognize Early School Leaving, to set new policies, to

improve existng ones and to update current operational practices.

As it is explained in the Final Report of the Thematic Working Group on Early School Leaving
(ReportA, 2013, p.18)prevention responsesaim at dealingwith the conditions that lead to

early school leavig.Pr event i ve r eystproralaees wiatnh btehed ai m of
the educational system and achieving benefits fqGH#IK Consulting Ltd, 2011, p.59Teacher

training offerings, counselling services, and curriculum reformsadéesv examplef system

related preventive policies. Preventirgsponses may also target specific groups of people that

are at risk of school disengagemeitotably, S 0me countries have S
di sadvantaged based on whi c hactivated. q\re eéxantple pfol i c i
targeted preventive responseés the support offered to students that belong to specific racial or

ethnic minoritieGHK Consulting Ltd, 2011

On the other handeintegration responsescome into play when school disengagement has

already occurredThe central activity at this level is to offer opportunities for education and
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training to those who dropped out (ReportA, 2013). A big challenge is the lack of homogeneity
in the group of early school leaverfer this reason an attemg made to establistifferent

levels ofre-integration measures in order to tailor them to the needs of the different groups

of early school leavers Among the most common strategies employed at this level by EU
member states is the establishment ofditeonal classes, second chance schools, and other
vocational and professional flexible educational pathw@idK Consulting Ltd, 2011, p.59
ReportA, 2013)

A typology of responses to Early School Leaving employed by the EU member states is

presented belv (seeFigure10):

Stategic Level Responses

Coordination of ESL policies and measures Monitoring absenteesim and ESL

NS

Preventive Strategies

_ Targeted approaches (i.e area-based System/structural responses (i.e teacher training,
intervention, financial support to children, etc.) curricular reform, etc.)

NS

Reintegration Strategies

Validation of
non-formal and
informal learning

Hollistic support
services for at
risk youth

Practical learning
opportunities

Transitional Second chance
classes schools

Figure 10: A typology of the EU Member States Responses to Early School Leaving (GHK
Consulting Ltd., 2009 and 2011).
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4. ANALYSIS OF CURRENT STATUS QUO RELATED TO EARLY SCHOOL LEAVING

WITH AN EMPHASIS ON EARLY SCHOOL LEAVING CONTRIBUTING FACTORS

In this section, the current status quoHarly School Leavingn Greecethe Czech Republic,
Sweden and Frances presented. Thésarly School Leavingrates inthese countriesare
highlighted ad discussed. An attempt is also made to bring into focus results of national studies
that have been conducted in the ared&afly School LeavingA strong emphasis has been
placed on the factors underpinnifgarly School Leavingn Greece,the Czech Rephlic,
Sweden and France. The analysis below is mainly based on results of studies, national and
international literature revievand research findings dfarly School Leavingin order to gain a
thorough understanding of the situation in Greece, FrahegCzech Republicand Sweden,

referencegwhen neededre made to the way the school system is organised in each country.

The analysis highlights the fact that early school leaving is influenced by many different; factors
noteworthy, family factors seeto play a catalytic roleFrom the conducted analysis the fact
that dactors are usually dynamically linked togethleading to drop out behavioudsis
exemplified However it seems that in eadountrythere are key factors that are highlightixat;
exanple, the Early School Leavingoroblem in Greece is directly linked to family factors,
specific demographic characteristics, {the wa
economic situation. ThEarly School Leavinghreat inthe Czech Republic is rated mainly to
school failure and specific family problems. In Swedgarly School Leavings directly linked

to the quality of parental support and care at home, family hisfoBarly School Leavingthe
educational background of the parents, schoduriaand the social phenomenon of bullying.
Lasty, in France, the school environment, personal problems and family factors sdmm to

driving forces toward&arly School Leaving

The following sections provide an extensive overview of the factorsekat $ influencé&arly
School Leaving rates in Greece, Sweden, France anthe Czech Republic.
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4.1 In Greece

Nowadays in Greece rap-outs come often from secondary and vocational education whereas
dropouts in primary schools are significantly lolWoweve, an obscure fact that is worth
mentioning is that there is a number of students that is supposed t&Gerakprimary schools

that never appears; these are usually racial oriethmnority students (i.eRoma children,
immigrants, children of the Mush minority of Thrace) that face varying difficulties in
becoming involved in the school community (Stamelos, 2002; Dretaki, 1993). Coupled with this,
there are serious concerns that the current tottery economic situation in Greece has negative
effects onschool participation rates. Given this faatthoughthe average early school leaving

rates have been reducedlmost by 3% since 2006 (seeable 2) there is noroom for

complacency.

2006 2007 2008 2009 2010 2011 2012
EU-28 15.4 14.9 14.7 14.2 13.9 13.4 12.7(*%)
Greece 155 14.6 14.8 14.5 13.7 13.1 114

Table 2: Early School Leaving rates in Greece from 2006 to 2012 (Source: Eurostat
Website Database, 201,3Interim Data).

In 2007, theprofile of the Greek early school leaver was outlinethased on input generated by
institutions and organisationgith interest and experience in the aregeafly School Leaving

and social exclusion (Repdst 2007). It is worth mentioning that among {herticipants were
Universities and Research Centres, specific faculties of the Ministry of Education, non
governmental organisations, regional and local organisatiand nonrprofit structures in
different geographical areas across Greece. The inputegénerd was based on
professional experiences; noteworthy, their input draws also upon resmatcmes An
interesting aspedf this study is that the participants, regardless the organisation for which they
were working, came to an overaljraement in the identification of the factors that influence
dropout behaviour in Greece. The identified factors were used to outline the profile of the student

that is at risk of early school leaving in the Greek educational setting.
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To begin withfamily factors appeaiin the GreeMliterature as a significant aspect of the Early

School Leaving problenUsually, family factors are analysed within two levels:

M Factors related to socEconomicstatus

1 Factors related to the quality thierelationship withinthe family

Several issues revolve around these two levels. These issues and the way they appear in the
Greek educational settirage brought into focus below. First tfanil y& sociceconomic status

seems to have an influence on Early School Leavingor&kthe value that family places on

education also influences school disengagemeltthas been observed that parents from low
sociaeconomic backgrounds are more likely to underestimate the value of education and quite
often discourage their children tmntinue school. In their fatalistic opinion, education cannot
improve inthes hort term the familyds financi ad capa
fami |l yés pr obl e ms . highlightedtnat this geraeption is nottadoptdddlyu | d b e
the families with low soci@conomic status; however, there is a tendency towards this fatalistic
approach which cannot be ignordidcan be stated th&mily influences early school leaving in
twoways:af hrough | ack of i notliieang performancead b) threught s 6 s c
low capacity (due to varying reasons) in supporting meaningfully students with schooling and

learning.

The following table summarises the outcomes of a research study that took place in Greece
(conduct edh &1y o-goieminental orgaaisation), with the aim of identifying the
professional status of early school | eaver so
early school leavers (66.6%) declared that their father is working as a farmer or awodke

al most half of them (48.2%) stated that their

the housework.
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Fat her Farmeror Technician Retired or Freelancer Public Private employee or
occupation Worker without a servant specidised worker
profession
66.6% 13% 5.8% 5.8% 4.3% 2.2%

Mo t h e r Household
occupation

48.2%

Table 3: P a r e nacupation@lata retrieved from ReportB, 2007).

Interestingly, he same population of early school leavers was célled descri be t hei
reactions when they decided to quit school. The results are demonstrated in the tab(sd®elow
Table4) and show that half of the parentemdissatisfied with theic h i | dlecisom foguit

school.The rest were either indifferent or positive.

P ar e n 1 Negative Indifferent Positive

reactions

56.8% 31.2% 12%

Table4: P a r e neadids (data retrieved from ReportB, 2007)

Another factor that seems toagl an important role and to a significant extent is related to
student s6 f a misithegleve obeliestaem and settonfidencedeveloped by the
children. So far, there is no significant research evidence that lovestedm leads to early
school leaving. However, there are studies that show that there is an interrelation between low
selfesteem and school performanes well asbetween low school performance and school
disengagementReportB 2007). Students with low sedlsteem may demonate low school

performance and vice versa.

More precisely, it has been observed that children are strongly influenced by their parents,
extended family, friends and teachersth expec

compete with their classmatbg comparingand contragng their skills and school performance;
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if they deduce that they lack skilthey may eventually develop low sel§teem and start
thinking poorly of themselvesRgportB, 2007). Profoundly, early support from family and
teaches towards a healthy sedlsteem is of great importance because later in life it will be very
difficult to redirect inaccurate beliefs and to change the way an individual defines and sees
himself/ herself. According to Greek studies and reports, the studbat leave school
prematurely are those students that hadsignificant support from the school community

and their families in developing a healthy seltoncept during childhoodand identifying and
redirecting irrational beliefs about themselvRgjot B, 2007; Karyotaki, 2012).

Undisputedly, ahealthy family environment can contribute to6 bet t er s c ho.ol eng
Several studies demonstrate that a good family atmosphere, in which deeisotaken in a
democratic wayand opnions are respected @&valuedc an have a positive i m
school performance. Healthy maternal influence seems also to play an important role towards
education continuation and educational achievemdRé&pdrt B, 2007). However, in Greek

settings, it has been peieed that there are cases where mothers tend to put more pressure on
boys (compared to girls) in order to do well in school. In addition, families that are structured in

a patriarchal way, usually put a lot of pressure on the chiloiresrder to achieveexcellent

academic resultsBoth casescreatea stressful atmosphere that rarely influences positive
educational resultReportB, 2007).

Demographic factors suchésnat i onal i t yé, &r ac arealsoltansideredt y 6 ,
when we are refeing to the problem of early school leaving. Immigrants, Roma students and
repatriates arat-risk groups for early school leaving. However, it is worth mentioning that

problem does not revolve around the nationality or ethnicity itselbut often is absely related

to specific life, social, economic, culturaand other conditions. In addition, stereotypical
approaches and attitudes are often seen to obstruct the smooth integration of these groups in the
Greek educational settin@€portB, 2007; Tresso, 1997).

Language barriers can also influence dramatically early school leaving rdtegoubtedlyin a

Greek speaking school environment, problems in using or understanding the Greek language can
be a significant obstacle to school participation. Lowrdicy levels may affect not only the
written capacity of the student but also their oral and communicative skills. In general, low

literacy levels are associated with poorer educational outcomes and are closely linked to early
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school leaving. Nowadays Breece, illiteracy has been significantly desith. However, the
problem is stillprevalentin racial or ethnic minority groups of students (i.e Roma students,
immigrants, Muslim minority of Thrace, repatriates) maximizing the atkhese groups for
sdhool disengagement and social exclusion.

Research indicates alsbg e n dsear féctor that usually plays a significant role in evap
behaviours. During the period 199997 in Greece, girls were more likely to quit school in
order to undertake housetdhsks. Another interesting fact is that Greek famitieawing upon
stereotypical approachesvere seen to support more the boys to complete their studies.
Nowadays in Greece slightly more boys leave school prematurely compared to girls (National
Report 2006, p.59). However, it is worth mentioning that thg e n thetar étill plays an
important role in many ethnic or racial minority groups; for example it has been observed
that the risk of early school leaving is even higher for Roma girls due ttyfeomnmitments (i.e

need to take care of young siblings) and cultural norms and traditions (i.e marriage that
commonly occurs at a very young age in the Roma cul{®eportB, 2007; Mitakidou and
Tressou, 2007).

It has been mentioned above that earlyosthleaving is along process of school
disengagementIn the Greek educational setting this process usually culminates theifigst

and the second year of the secondary schotil seems that th&ansition from Greek primary
school to Greek secondasghoolis not straightforward raising confusion to students, especially
to at risk youth(ReportB, 2007)

It has also been observed that the early school leaving rates are usually higher as we move from
urban to semirural areas and from semirural to rural (ReportB, 2007. This does not imply

that students with high skills and excellent academic performance can only be found in urban
areas. Such a deduction wolléarbitrary and unreasonable. What is central here is to stress the
fact, thatthe population in some specific areas aggregates ahateristics that can influence

an early school leaving behavior (i.e. low sociceconomic status, high rates of unemployment

and more).

For example the prefecture of East Macedonia (region of Thrace) demonstigjasEarly
School Leaving rates. To a large extent this is closely relatedetsocial, educational and

economic features of the populatidReportB, 2007) The lonian islands, Crete, Cyclades also
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have increased Early School Leaving rates. To a laxtgntethis is closely associated with the
touristic growth in these areas. As it will be explained below, paradoxically touristic growth sets
obstacles to education as students leave school to enter the promising touristic job market (in
most of the casemfluenced by their families) (Lada, 2012). Peloponnese (especially west
Peloponnese) demonstrates also increased early schoolRefest8, 2007; Lada, 2012). This

might be related to the fact that the economy of Peloponnese is mainly based oruag it
livestock. There is evidence that students quit school to help their families with agricultural
activities or activities related to livestock. In addition, many Roma families are established in the
region of Peloponnese, in the prefecture of THgsgaa big part of central Greece, Cretieg

lonian islands and central Macedonia (information retrieved from Balkan Human Rights Official

Websité). Thesefacts arealso reflected in the Early School Leaving rates in these areas.

An interesting reseahc study was conducted in Greece, aiming at identifying school
disengagement per regioRdportB, 2007). The study focuses purely on school disengagement
per geographical area and thus individuals age84lgears old that have attended some sort of
training were not excluded from participation in this study. In parallel to this research, and in
order to allow comparative analysis of the data Buropean levelthe same study was carried

out excluding the participants that have attended training progtdongever, for the needs of

this report outcomes from the first study are brought into focus as they purely demonstrate
school disengagement rates per region. The areas with Early School Leaving rates that far exceed
the national Early School Leaving aveeatpte are characterised as of high priority and are
represented in red; the areas of medium priority demonstrate rates that moderately exceed the
national average rate and are represented in yellow. The areas with Early School Leaving rates
close and belo to national Early School Leaving average rate appear in dark green and light

green accordingly.

Noteworthy, nowadays some rgovernmental organisations and regional structures identify
areas and specific neighbourhoods in urban environments whicldesonstrate high early
school leaving rates. Again this is not related to riggion/neighbourhood itself but to the

special characteristics and needs of the population that leaves there.

1 Balkan Human Rights Official Website (in Greekjtp://www.greekhelsinki.gr/greek/reports/rorcamps.html
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Figure 11: Early School Leaving Rates pr Region (Retrieved from Report B, 2007, p.107).

It has already beenmentioned that students leave school early in order to enter the labour
market. Early school leaverin Greeceget employed usually in sectors such as, agriculture,
tourism, constructim, entertainmenand retailthat do not require high educational skilReport

B, 2007).In addition,3 out of 10 students in welleveloped touristic areas (such as Cyclades,
Crete, Corfu and more) abandon schdeégortB, 2007). One would expect thataomic

growth would boost educational progress and growth; conversely, it seems that economic growth
obstructs educational growtfhis paradox is grounded on sheightedapproaches and ll

structured visions of the value of education.

The way school ad classes are organisedeens also to play an important role towards the
problem of Early School Leaving. For example, there are serious concerns according to which
the bigger the size and heterogeneity of the claisn mutigrade classés the mae likely it

is for the students to fail or to develop early school leaving betmav@mupled with this, there

are concerns that the -tmcation of different schools (which is a reality in Greek educational

settings) may have negative influence in sclea@agement and participation. Other factors that

2The term O6multigrade classesd is used to describe Osc
different agegroups and educational levels. For example theldss in such a primary schomay comprised by

first, second and third graders and thigass by fifth and sixth graders. In this example, the school operates with

two teachers. This usually happens in rural areas where the number of the students is small and not many teachers

are aailable.
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seem to raise concerns are related to the way courses are being organised and delivered as well
as the nature ahe school activities. However, the validity of these claims has not so far been

either thoroghly researched or statistically proven.

The teachersalsoplay a crucialrole in the problem of Early School Leavirags their actions,

attitudes and teaching practices can either influence or dissuadeurbphavioursRegular

and meaningfucommuni@tion with students and their families can offer teachers an insight on
studentsd tendencies and perhaps O6Kayotakih t o a
2012).However, raising and maintaining an effective dialogue with students and parentssrequi

appropriate skills anttaining.

Lasty, thesociceconomic situation of the countryalso influences the problem of Early School
Leaving. As a matter of facthe economic crisis in Greece has severe consequences for almost
every aspect of Greek lifmic | udi ng education and soci al [ i f €
low socioeconomic status, high rates of unemployment and the general societal disorganisation
are reflected in school reality (Lada, 2012). In additians estimated that one out ofvé
students that come from families that face financial problems demonstrate low school
performance (Lada, 2012, p.42)ast bullying incidents in Greek schoolshave nowadays
significantly increased (Lada, 2012; Psalti, 2012). The Natigbahtre for Socal Research
closely associates school bullying with the economic crisis in Greece. Noteworthy, the victims of
bullying develop schoeldisengagement behaviour in order to protect themselves from physical,
verbal abuse and stressful situations that raigatne emotional responses and feelings (Lada,
2012).

Although an attempt was made to present the factors that lead to Early School Leaving in the
Greek environment as separate units, it is clearitittgpendencies and interrelations exist

These factorgannot be described in isolation. The discussion so far showshidwages in the
society dynamically influence situations that are related to the Early School Leaving
problem. This obscure reality requires flexible and systematic monitoring mechanisms and
preventive measuresndicating plenty of room for pilot actions and highlights the need to
establish policies against Early School Leaving.
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4.2 In Sweden

All children have the right to access the educational system as it is describedCionvention
on the Rights of the Child(UNCRCY where it isalsoclearly mentionedhat the school should
encourage regular attendance aneventdropoutbehaviour. The municipalies in Swederare
responsible formonitoring school participation rates and employng procedures that

encourag regular attendancand limit dropouts.

The factors that lead to draqutsin Swederareassociated witlthe schoolenvironmentas well

asto out-of school environmentCommonly, vihen a studenis absent from school without a
valid reasonthe custodian/parents of the studevitl be informed directly by the head teacher.
The same applies ithe casevhere thestudentis accommodateéh social welfarecentres The
head teacher should take caretlted absence reporting; this crucal becausehe frequency of
absences and the underlying reasos indicate a tendency towards early school leavimg.
addition this piece of information is essential ¢thaolinspectorsthatoften evaluat the quality

of daily home careClose monitaing and remedial actions are of great importance given also the

interrelation between prolonged absence and involvement in antisocial activities.

The last years even more and more students complete their secondary education stadies. Th
fact is encouragig; howeveralmost 30,000 students per year do not complete a full secondary
education cycleand thiscannot be ignored; especially when this sets them ineligible for further
studies at higher education levels a matter of factan upper secondary ceitiéte is a
requirement for entering not only the labour market but also higher education instithtares.

than oneout of four young female and more than oneut of three young makhave not
completedsecondary education when adulthood bedinis. worth mentioning that the majority

of them have left upper secondary education during the third academic yearikenoeimy very

close tograduation.

3 The United NationsConvention on the Rights of the Child(commonly abbreviated as ti@RC, CROC, or
UNCRC) is ahuman rights treatwhich sets out the civil, political, economic, social, headtid cultural rights of
children. The Convention defines a child as any human being under tbée&igbteen, unless ttege of majorityis
attained earlier under a state's own domestic legislation

4 School Inspectorate:http://www.skolinspektionen.se/en/Abe8kolinspektionen/Abotthe-SwedishSchools

Inspectorate/
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Who areusuallythe Early School Leaveris the Swedish contegt It has been perceived that
students withEarly School Leavinghistory in the family orstudents that belongto racial or
ethnic minority groups are at much higher risk of early school leaving. Almost half of the
students withforeign backgrounds struggle atcarrying outtheir studies at upper cendary
level. The same applies to those students that come fiomiies with low educational

background.

Drop-outs are also related specific difficulties in the school program For example, it seems
thatvocational studentsthat have a more practicatientation face difficulties in subjects with a
more academic or theoretical approach such
attend college preparatory courses face difficulties in practical cothhaehave an intense

vocational orientatin.

Parents' education level in total i
i M ESL, year 1-2

m Not basic
qualifications
Basic qualifications

Upper secondary education

Post upper secondary education H

0,0 20,0 40,0 60,0 80,0 100,0

Figure 12: Upper Seconday School- Grades and Academic Performance National Level, Parentsd
Education Levd.
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W ESL, year 1-2

College preparatory courses
W LSL, year 3

] ] B Not basic qualifications
Vocational education

0,0 10,0 20,0 30,0 40,0 50,0 60,0 70,0 80,0 90,0100,0

Basic qualifications

Figure 13: Upper Secondary School Grades and Academic Rrformance- National levd, VET and
College Preparatory Gourses

‘ mESL, year 1-2

Individual program W LSL, year 3

‘ M Not basic qualifications

T T T T T T T T T T 1 Basic qualiﬁcations

0,0 10,0 20,0 30,0 40,0 50,0 60,0 70,0 80,0 90,0 100,0

Figure 14: Upper Secondary School Grades and Academic Performance National Level,
Individual P rogram.

More than 130 projects (sonw which have been funded with the support of thedpean

Commission) have been conducted or are still in progress targeting early school leavers mainly at

the level ofsecondary education. The Swedish National Board for Youth Affattempts to
systematicallygain insight into young peomespiniors, needs and concerns brder tobetter

understand the factors that influence doayppbehaviour

In the context of studyon Early School LeavingUngdomsstyrelsen, 20},3he voices of 379

early school leavers were brought ifimcus 224 out of 379participants have quit upper

secondary schools. 106 have quit a vocational program; the rest did not complete a college

preparatory program or a private educational progrEime. study aimed at identifying the ten

main reasons for leaving secondaghool prematr el vy .

Y 0 u n deedbackdandv i d u a l

5 The Swedish National Board for Youth Affairs is a government agency that works to ensweutigtpeople
have access to influence and welfare. We also support the government in issues relating to civil society policy.

http://www.ungdomsstyrelsen.se/
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experiences are particularly useful as they can indicate room for improvement, remedial actions
as well asset thebasis whereupon policies and strategies ag&adly School Leavingan be

updated.

More thanhalf of theearly school leaverthat took part in the studpdicateddullyingdasthe

main reason fodropping outof school. Most of the participadescribed themselves early

victims of bullying. Participants in the study expresssong dissatisfacion towards school

staff and other adultsvhich realizedwhat was going onyet did not perform any activityo

prevent and resolve bullying in the school environmBatlying can have serious effects on the
physical, socigland emotional welbeing of he victims. Negative effects are lotagting and

can damage significantly victimbés ident-ity an
image or suffer of depression, negative emotional responses and-iteegal They may also

face concentratn problems, learning difficulties or school failures.

The second most common reasbat seems to influencearly school leavings school failure.
School failure or low school performance ai ses studentso6 ingimbowety ar
self-confidence and satiaction. This leads to sporadic absences that become more and more

frequentand eventuallyead toa drop-out status

Apart fromsocial exclusion and school failurgparticipants in the study directly link their drop
out status to théack of meaningful support from their teacherstolowt eacher sdé abi | i
inspiration, to the lack of practical subjectsin the school prograntp wrong decisions about

their educationto seriousproblems at homeand more.

An issue that was explicitly streskby the participants was closedgsociated with thechool
environment and the study conditions Some students describe the school environment as
O6messyo. Encouraged to el abedther preferemae fot smallesr d e s c
groups, moe quiet and peacefidchool environment and for teachers that can inspire and

motivate them.

Early schooleaveréfeedbackias beesummarizedndpresented belowséeTableb).
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Factors that influence a dropout behaviour

Bullying, social exclusion

Lack of pedagogical suppoat school

Nonchalant teachers/ family members

School failure/low school performance

Inadequateedagogical suppoi schoolaftera prolongedabsencedue to illnes®r abusé
Needfor more practical subjects

School environment

Wrongselection of school program

Neuropsychiatric disordethat are not detectatliring the training

Problemsathome

Table 5: Early School LeavingFactorsin Sweden.

Nowadays, tiseems thathere is a general agreement that schoofsil to promote the value

of education and the value ofactive participation in the school community. More and more

students (regardlessxpression ofdropout tendency descr i be t hebmthel ves

school system. How can a school fruitfutigeratewith teachers with low capacity in motivating
studentsand with O0?i Aed®t stoddenttsenti on shoul d
requirements, suggestigrand experiences should be takseriously into account. These can
indicate new flexible or improved educational pathsast but not leasinore research is needed
in the area o¥ocational educationas still the reasons for dropping authis educational sector
are not very clear. Throle that thenternship plays hago be further explored as well as the

quality of counselling servicesoffered to students for taking educational, professional and life
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decisions.Interestingly,Norway, Denmarkand Germanyface similar problems at tHevel of

vocational educatioOECD 2012} andthis fact indicateroom for joint activities.

6 oECD (2012)Education at a Glance 201®ECD hdicators, OECD Publishing.
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4.3 In France

Different ways of definingzarly School LeavingESL) existas we move fronone context to
another(Blaya, 2010).The FrenchMinistry of Educatiomn consider€arly School Leavin@s a
processin the context ofwhich the students gradually decittequit theschoolsystem before
getting their graduation certification. According to the Decree n°A(B1 (published on 3%of
December 2010he minimum level of qualification that any student or apprentice must achieve
is either the generagraduationdegree or a professional degree registered in the National
directory of professional certifications (RNCHhe students that leatieeinitial training s/stem
without acquiring the minimum qualification(as it is described abovegre consideredas
dropouts Specific structures exist for the reintegration of the esechool leavers no matter their

age.

In March 2011thednterdepartmentainformationexcdange syste@(SIEI) was established with
the aim ofmonitoling closely early school leaving rates aideéntifying twice a yearthe exact
number ofearly school leavers. In general in Franfiyr criteria have beendentified for

officially characterising/outh as early schot¢avers. These appear in the list below:

1 Young students thdtaveparticipated in the school system for at least 15 continuous days
and are now out of school

1 Young individuals thaare at least6 years ola&and are out of school

1 Individuals thathavenotreached the level of educatiomicated by the law

1 Individuals that are not enrolled amyinitial training programme

In December 2013ased on the criteria abot®6,978 young people were identifiad early
school leaversAmong them 21,875 youth had completed th& Bevel of CAP or BEPbut
dropped out when studying ¢btaina professional degrédBAC PRO.

Early School Leavings seen as procesghat is empowered by severak factors. The work
caried out in Quebec (Fort et al 2004) andconducted later also France (Blaya, 2010) shew

that the factorghat influenceEarly School Leavingranked byorder, are:

91 School factors (school climate, school engagement, studienegative feeling about

teachesskills andlack d clear rules)
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1 Personal factors (externalized behaviour disorders, attention deficit, aggressive

behavioursand depressign

1 Family factors (problems with the way family functions and supports the stiident

Further to what has been mentioned alredklg dnission report on absenteeism and dropout
brings additional data into focii&ntonamttei and Fouquet, 201T)he report was published in

2011 directly linking the following factors ®arly School Leaving

1 The perception by many students to be "lockedjuidance

1 The excessive use of punishmemtasuressuch as repetition of a claaad exclusion

from a class otheschool

1 A tendency tounderestimate the value of education and its relation to professional

development

1 Negativeinfluence of sociaénvironment and lack of support by tfamily.

Lasly, it is has been perceived thatidents in vocational education are particularly vulnerable
to thethreat ofEarly School Leaving
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4.4 Inthe Czech Republic

The Czech Republic took part inthe OECD resear ent i tl ed O6Equity and
Supporting disadvantaged students and school
generated by INES and PISA studies. The final reports were releahexiqgmming of 2012. The

study confirmed thdow early school leaving ratesin the Czech Republic; more precisely,
approximately 6% of the students did not complete their secondary education studies and almost

4% of the students repeated a school grade.

There is a general agreement thettool failure has an #ect on early school leaving ratesthe

Czech Republic. This issue was thoroughly discussed publicly during the period Segtember
December 2012 in the context of the activity
The activity was part of th Ogerational Programme via Education to Competition (OVPK)
Competencel@. The open discussion aimed at raising
OECD studywhile key recommendatieanwere maden relation to equity and quality in the

Czech edud#nal setting. The discussion also aimed at gaining input byak&ys of the

educational settings, social experts and other professionals.

The OECD report on 06 Eq uSugportingDisddva@taged Students and E d u

School 6 a rugopendiscudsionlbifought into focus seven main action lines:

Presschool education available to all children
Rai sing disadvantaged studentsd motivation

participation in higher education

1 Deployment of assessmenbts towards increased motivation
1 Improvement and update of the advisory system
1 Establishment of mechanisms that foster and encourage the cooperation with parents
1 Establishment of mechanisms for gathering data about the-so@mmmic status of the
stucents and their families
T Il mprovement of teacherbés skills (through i

training schemes) for achieving quality in teaching and learning

So far it seems thdamily problems and school failure influence dropout kehaviour inthe

Czech Republic. The reasons that lead to early school leaving are closely monitored and
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documented in the annual report produced by the Czech school inspection (see part 2.2.5
Adaptation, prevention of the Early School Leaving problem, doon dealing with school
failure’). This reportconstitutesa set of recommended actions against Early School Leaving and

aims at empowering teachers to project to students and parents the value of education.

” Annual report 2013http://www.csicr.cz/cz/DOKUMENTY/Vyrocnizpravy/VyrocnizpravaCSlzaskolnirok-
20122013
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5. EXISTING PRACTICES, NATIONAL PROGRAMS, AND PILOT ACTIONS

This section presentaurrent policies, strategies, practices, existing services, and initiatives/pilot
actions for addressingarly School Leavingn Greece, Sweden, France ahd Czech Republic.

Policies against early school leaving comnyonfocus on prevention, intervention,
reintegration, and compensation/mitigation(ReportA, 2013. As it is explained irthe Final

Report of the Thematic Working Group on Early School Lea2@L3, p.18) prevention

policies and measuresaim to deal with tB conditions that lead to early school leaving.
Intervention policesaddr ess o6éemerging difficulties at an
from leading to school drep u C@mpensation measuresffer opportunities for education and

training to thosewho dropped outStrategic level responseemphasise on bringing together
6actors and activities to wor kGHK Gomsulting $td, r e d u c i
2011, p.6)L Last, reintegration responsescome into play when school disengagement has

already occurred.

Overall, thefeedback generated by the partoeganisationgeflects a feeling thahe need to

address responses to ESL has been thoroughly realisddowever, each country establishes
differentmechanisms to deal with ESL. This is reasi@decause the context in which ESL is
generated differs from country to country. However, all the countries paycd émnphasis in

monitoring ESL, r ei nt egrating early school | eavers, b
into focus and improving schoobrograms and teaching practices
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5.1 In Greece

Although Early School Leavingates in Greece have bedeclined over the last yearhereis

still alot to be done in order to reach the EU target seéhbfuropean Commissiofsee section
Definitions and &tistics3.1). The fa¢ that rates have beeleclinng is profoundlypositive but

there is no room for complacen@s it has alreadipeenmentioned this is due to the current
degra@d and tottery economic situation in Greece that has a mark on almost every aspect of
Greek society including educatioiven the fact that school disengagement is a long and
complex process,agative trends may not be recognised immediately but afestarcperiod of

time.

Undisputedly the Early School Leavingroblem in Greece is challengimgd needs systematic

care planningThe Greek government has set up a number of structures and schemes in order to
deal with theEarly School Leavingroblem.Strategies ad mechanisms again&arly School
Leaving can be categorised atrategic,preventive, interventionabnd reintegrative(see also
section3). However, it is worth mentioning that the boundaries between the categoe not

always clear.

OWith the aim of wupholding the right of al/l
public primary and secondary schoqlsas well as,higher education institutions in Greece
(Human Rights Education Action Pla2008,p.2). In this line, a set of additional measures have
been established which can be better characterizednagensation and mitigation measures

This include: free school books and access to libraries, discount fares for transportation, discount
fares fa entrance in sites of educational and cultural interest andefie@mentto support

classes.

An additional structure towards Early School Leaving prevention is the dTransition
Observatory® which operates under the auspices of @mstitute of Educatinal Policyd.

Among the objectives of t iesarch @andadliection of data Ob s e |
regarding early school leaving in GreeceApart from the data collectipremphasis is also

placedon the identification of the factors that influenearly school leavingNoteworthy the

outcomes of thee research studies can offer an insight on current situatioBreece and

8 Transtion Observatory official websitétttp://www.pischools.gr/programs/par/p2_en.html
9 Institute of Educational Policy official websitettp://www.iep.edu.gr/index.php?lang=en
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contributeto the developmet of appropriate strategies, policies and actiéis this reason the
0Transi tion Odesaso significant feédbagk rand input at a strategiced

operationalevel.

TheOrganisation of Teacher Training (O.EP.EK)is another structure that caffer strategic

level responses tharly School LeavingO.EP.EK is @ legal entity under the prmons of the

law for private enterprises and is supervised by the Minister of National Education and Religious
Affairsd® that supervises and organizes training programs and activities targetingrsedtise

certification and accreditation of teacher tiiag bodies, the organization of teacher training
programs and seminars, the management of funds for teacher training, the design of teacher
training activities,andt he i denti fi cation of teachersdé nee

responsibilitieof the Organizatiorof Teacher TrainingO.EP.EK).

In view of a significant amount of studerttgat cannot attend morning classes in mainstream
schools due to work obligations or family commitments @iegle motherand morg evening
schools (secondary, igh and vocationalhave been establisheldl is estimated that almost 120
evening secondaryand high schoolsand 43evening vocational school©perate in Greece
enrolling almost 28.000 studenfisadathesis 2012) At least oneevening schooloperatesn
each Greek prefectur&éhe eveningsecondaryschool program lasts 3 yeaansd the high school
program lastgl yearsithe courseausuallystart at 7 and conclude at 10.3he certificats from

the &Evening Secondary andHigh School§ are equivalent to theones provided by regular
(morning)secondary andigh schoolsStudies last longer in evening schools due to the fact that
the timetable has been shortenedrder to be more flexibleThe graduates odvening high
schools are eligible to participate ihet national exams and to enter with specific conditions

tertiary education institutions.

Another noteworthytraining structure is offered through tleelucational department of the
Manpower Employment Organizationt! (OAED) that focuse®n theprofessionaltraining of
unemployed and vulnerable groupsin order to maximize their chances to enter the labour
market. Usually these groups are at risk of social exclusion and cdrawa easyaccessto
educational scheme# general the Manpower Employment Organ@atembraces activities

100.EP.EK official website in EnglisHittp://www.oepek.gr/info_en.html
11 Manpower Employment Organizatiohitp://www.oaed.gr/index.php?lang=en
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that fall into threecategories (i) promotionof employment; (ii) unemployment insurance and
social protection of maternity and family; (iii) vocational education prafessionaltraining.
Nowadays, a significant number of unemmd people are using the facilities and services
offered by theManpower Employment Organization aiming at reentering the labour market.

The Second Chance Schoolé E A / ‘Si<a&hdther structure that is wornthferring to The

Ministry of Education andNEDIVIM supervise the operation of almost 58 Second Chance
Schools around the country aiming to offer marginalized young and older adults opportunities to
enter again the school Sy st ethat areal®eddyealsol@h an c e
who have notyet completed the ningear compulsory education and are therefore at risk of
soci al eHumah Righis &aduéatiof Action Pla011, p.9). The curriculum focuses on

the development of basic skills as well as on a positive attitude towandaties. The studies

last 2 years; the courses are designed in an innovative way so that to address the needs of this
particular group of adult learners. The same applies to the teaching methodologies employed,
course structure and content. The certifidaten Second Chance Schools is equivalent to the

one provided by regular secondary schools. The graduates can continue their stwasiqn

high schools andvocationalschools unified Lyceum or posGymnasium IEK Interestingly

almost 8 Secon@hanceSchools operate in prisons targeting imprisoned adults.

Centres for Adult Education (KDVM) is another structuré h a t aims to Oprom
learning for all through the provision of programs that are emancipating and accessible to all
regardless of age gender , race, r el i gHuman KRijghtsaEdutatios e x u a |
Action Plan 2011). Adult Education Centres (KEE/AEC)/ Centres for Lifelong Learning
(KDVM) operate in selected Greek municipaliti¢tuman Rights Education Action Pla2011)

and ae monitored by IDEKE/INEDIVIM and are efinanced by the European Social Fund and

the Greek State. A range of courses are available for adult learners; successful participation in

the training schemes leads to a certificate of successful attendancis. Adtis@ formal proof of

qualification but a formal recognition of attendance.

Due to the fact that there is an interrelation between low school performance/failure and low
selt esteem that can influence early school leaving rates, the Ministry of kdueatablished

12Second Chance School Structumgp://www.inedivim.gr/index.php/sde
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t h Additonal Instructve Suppor t Cl| athis scherehaems atdoprovidingveald
secondary schodtudents with additional help with schooling and learning. The training within
this scheme takes place during after school hours amsdfdr free. Through this scheme an
attempt i s made -tdeenbandts address speciicrptolsleins relatéd fto their
academic skills. However, this scheme is available in many Greek schools but not in all Greek
schools. In addition, teaebs bring into focus that there are huge delays irathlorization of

the initiation of the program and students after a while withdraw their interest from receiving
support. Coupled with this, a certain number of students (more than five) is requorelén for

the scheme to receive authorizatibm many caseghis quantitative requirement sets obstacles

in addressingneaningfullyEarly School Leaving

In addition, in view of the growing number of students from diverse multicultural and linguistic
backgrounds, the Ministry of Education has also established structures to address the needs of
these student populations. In tHiee, the Greek government established approximately 26
crosscultural schools (13 primary and 13 secondarWlost of them opete in Athens and
Thessaloniki and the rest are located in Crete and in cities close to the Greek borders with

Al bania and Turkey. Il nitially these school s f
function was extended in order &nbrace alsdhe needs othildren of immigrant families

(Human Rights Education Action Pla2008).

Another mechanism for enhancing crasstural education was the foundation of tieeeption

and support classestargeting students from racial and ethnic minorityugp® As Mitakidou

and Tressou (2005, p.1630) e xfor [laaguags minbstyy ppo r t
studentsoper ate in mainstream schools in parall el
operate only in crossultural schools but also in maineam schools, due to the fact that a
significant number of students with diverse cultural and linguistic background havbegliso

enrolled in mainstream schools. As Mitakidou and Tressou (2005, p. fL88®rexplains such
classes brchidgen ogfet hepatri at e, refugee or I mm
chil dren, who f acReceptienalassaane grgadised ih twa leveld. Leees10 .
focuses on Greek language instruction (in other words, instruction of Greek as a second
language) and targets moative speakers dhe Greek language. Level 2 focuses on subjects
(including but not limited to language) in which students face significant difficulties thatiresult

low school performance or school failure. As it has beentiorged abovethese classes operate
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in parallel to the mainstream school program. For exanapitudent may attend the reception
class (levell) to boost his/her skills in Greek language and the mainstream classes for the rest of
the courses (maths, gaaghy etc). The school authorities judge whether reception classes are
needed in the school and given that there is a cestaountof students that need support,
formal approval for the establishment of reception classes can be obtained. The faiédoAeng
shows the number of reception and support classes that operated in the school y2a02GQA5

theprimary andsecondary level in Greece.

School Year 20052006

Primary Education Secondary Education
Reception Classes 322 classe§) 35 Classe
Support Classes 147 Classes (**) 41 classes

*for 4.437 immigrants and repatriates

** 972 immigrants and repatriates

Table 6: Reception and Support Classes (2065006)

It is worth mentioning that the students that attesoption and support classesan also apply
forthe6addi ti onal i nst r thattakey macesaftep schoal hours it decomdary
and high schoolacross the country

6The Ministry of Education, i n ohadieerandtwork f ac i |

in Greece has granted authorisation for the operatiofioodign private schoolsthat function

under the direct monitoring and responsibility of themb as si esd® ( Human Ri gh
Action Plan, 2008, p.4). As it is explainedthe Human Rights Education Action Pl&eport

(2008, p.4)6t he f oreign schools either provide both

follow a foreign educational schedule with parallel obligatog ac hi ng of t he Gr ee

However, serious conaes are raised by the research and educational community regarding the
concept ofthe reception classes and crossultural schools More precisely,the concerns

revolve aroundhe curriculum of crosscultural schoolgaisingkey questionsls the intensive
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support of the Greek language the most imporarhentin crosscultural education? Would

not be i mportant to exploit studentso6é6 first |
What about studentsod f i ritsotbeksasemtiato talge éntoacaauntt e n an
studentsod previous knowledge and ex-pmuwuda ences°”
schools and reception classes well equipped with the necessary experience and intercultural
skills? Undisputediythe questionsaised indicate that there is room for further activity, research

and improvement.

Since 1998 theroject &Education of Immigrants and Repatriate Pupil® (co-funded by the

EU and Greek statd)as beerrunning in Greece The project brings together more th&800

experts andaimst o support foreign and repatriate pu
environmem as well as the development of their skills. Tentrefor Intercultural Educationf

the University of Athens is highly involved in the implemelatatof the project (ibid). During
20062008 the project was split into two threads: the one focused on primary education and the

other on secondary education.

&Education of Muslim Student®is another project that has beenfanded by the EU and the
Gred state and is worth bringing into foctishe key aim of the project is to foster participation

of the Muslim students in the school. In the context of the project a number of activities took
place suchasdt he publ i cato Greek languagestrudtidndaogktimgtudents

with a differentfirst languagethe study of special educational programmes, the training of both
Christian and Muslim teachers in the teaching of Greek as a second langdag¢hanmodern
pedagogicamethods with the use f t e ¢ HHumdn KRighysd@&ducation Action PlaR008,

p.5). Coupled with this, Greek government has taken additional mesatsufreelp the Muslim
community in accessing the educational system. Among the measureHanean Rights
Education Action Plar2008)

1 Flexible scheme for Mush students in order to have greater possibilities to éfitgrer
Education institutions and Technical Institutions
Grantsfor Muslim students every academic year
Scholarships for students of the Muslim community

Establisiment of Suppor€entredor the Muslim Community on educational issues
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It has been mentioned above tRatma children either leave school early or never appear in the

school. The Ministry of Education attempdsprovidemore avenues to support Roma cleldto

stay in school. Noteworthgg i nce 1997 t he pr ogr Ramapeu poi Hdsudc a(td o
funded by the EU and the Greek States beerrunning in Greece. As it is described in the

Human Rights Education Action PIg2008, p.6) the key priority othe programme is to

increase the participation rates of Roma students in the school and to boost engagement while
respectingtheir cultural diversity. The programme had several stages; each of which had a
special focusFor example, n the context of thehtrd stage emphasis was laid oteacher

training in order to deal with emerging issues related to Roma children edueatiell ason

the development of educational material and the raising of awareness on the regional

communities fluman Rights Educin Action Plan 2008. p.6).

A number ofotherprojects (cefunded by the European Commission and the Greek State) have
been conducted (and some are still in progress) that aim at fighting social exclussnhaoid
disengagementThe lifelong learning ppgram (20072013) and now the new Erasmusugl
programboth pay speciaattentionon early school leavingnd social inclusioandprovide a lot

of initiatives for funded activities in this are@he following table (se&@able7) demonstratea
typology of responses tkarly School Leavingn Greece at atrategic, preventiveand re

integrative level.
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Policies, Actions, and Responses Strategic Preventive Reintegration
Transition dservatory X

Evening shools X
Support tasses X

Crosscultural schools X

Reception lasses X

Second chancekools X
Adult educationcentres X
OEPEKteacher training ganisation X

Human Rights Education Action Plé&mwards human rights X

education

Education of repatria dhildren X

Education of Muslim kildren X

Education of GreeRoma jpils X

EU funded pograms X X X

Table 7: Summary of Greek Policies, Pilot Actions and Responses to Early School Leaving
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5.2 In Sweden

It has beerobsened, that almost 31 percent dfie students in Sweden fail to complete upper
secondary school within three school yedteaving school early can lead to letegm
unemploymen@nd can agitate social and fiscal growtleiri®) aware of this riskhe Swedish
municipalities are responsibler monitoring early school leaving rates as well as unemployment
rates(Swedish Education Actllheidentified rategprovide the basis fapecific actionglealing

with the problem of Earlychool Leaving and youth unemploynt (ibid). However,it is worth
mentioning thatlmost one third of all municipalities have not established a algam planto

deal effectively with these issuéhe need for a cleaction planis of high priority;this fact is
also exemplified thnagh the outcomes oftipu b | i ¢ research study entit
uppers ec ondar y vsrontert OfficealtReporG,020).3This public research study also
recognises the needr municipalities and othegovernmental structures such as thablic
Employment Serviceo collaborate and tease the entrance of legqualified people in the labour

market through specific educational programs.

Specific focus should be paid on studilkeat aim at stressing thices ofstudentsthat are at

risk of early school leaving The claim that is made is that & d esudgestions should be
critically taken into consideration when establishing plans for actions or reviewing existing ones
in order to prevenearly school disengagement. For examateording & many studiesyoung
students in Swexh were dissatisfied with the way adult:¢luding family and teachers) dealt
with their decision todrop-out. In this line, aseries ofquestios have been raised through
different studies aiming at identifying asgpethat could have influenced thetay at school. The

table below summarizes their answers and ptegbem in a descending order.
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Aspects that can influenceositively school engagement

Caring and respectful teachers/ peers/family environment
Adequateeducational support

Exposure to individualized argbrsonalized learning
Smallerclassesand groups

More practiceandlesstheory

Flexible timeschedules

Table 8: SwedishSt u d e Woices 6

In the last yearseight national projects have been implementad Swedenwith the aim of
reducing Early School Leaving in upper secondary school. In the context of these national
projects, methods and modelgere developed aiming at supporting students at risk of early
school leavingin staying at school. Special focus is also paid on reintegration practices for
students that have already quit the educational syferg-In andWIN! are twoprojects that

run atanational levethat are worth referring to

The Plug-in project!® operaes under the auspices of ti8wedish Association of Local
Authorities and Region¥. The projectaims at reducing dropout rates ipper secondary
education. Plugn project has beefunded with the support of teuropean Uniorandis being
implementedn sixty municipalities inSwedenPlugIn project puts emphasksoth on studenté
andschool c ongeasT Imei prtojgciasges studentsat the age of sixteewho areat risk
of early school leaving ovho have already developed a dropt behaviour The municipalities

involvedin thePlugIn projectreflect upon different methods for maximizing participation rates

B http:fwww.skl.se/vi arbetar med/arbetsmarkisweti-sysselsattning/plugin

4 The Swedish Association of Local Authorities and Regions (SALAR) is both an employers'
organization and an organization that represerntsaalvocates for local government in Sweden. All of
Sweden's municipalities, county councils and regions are members of SAMRR represents and
acts on their initiative.
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in the school or providing meaningful opportunities for entering the labour matkeproject

wasconcluded inJune2014.

WIN! project wasimplemented in the region of Jamtland during the school year-2012.In

the context of théVIN! project, several gpoaches and practicder tackling Early School
Leaving were considered and assessddhe general aim of the project was to prevent upper
secondary school students for leaving school ekdythe project purposes powerful network

was created bringing together key stakeholders from the industrial domain, academia, youth
centresand nonrprofit organizationsin addition, in the contextfdhe project over 200 students
actively participated in educational activities. Moreover, over 30 activities have been integrated
in the school program and asesult they are stilunning Furthermoreparticipation rates in the
school of Wargentin havsignificantly increased’he project provided an excellent mechanism

for monitoring participation rates in the school and organising fellpwesearch activities in

line with the perceived trendd'he developed tools andctavities are now being used in
additional schools in the region of Jamtland inspiring further the educational comrandity

increasing the WINaudience

Nowadays, in Sweden, an attenipt being made to raise awareness on the importance of
tailoring teachi ng ealnahd imtezeats. Gaupleg with this, spgeciatifecast s 6
is placed on the promotion of aittilllying campaignsas well asteacher training programs with

an emphasis on flexible, active and personalized (where possible) learning approaches.
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5.3 In France

Plans br preventing early school leavirlgehavioursexist but they usually revolve around
secondary andigh school students. For students under 16, still subject to mandatory schooling,
the struggle against dropous translated among other things, by the gjgle against

absenteeism

In 2003 the Ministry of National Education introduced a new plan for preventing Early School
Leaving. When a studeniddnot appear in school, the paremtsre informed. This wasto let
them know t hat t lwasinat noonalif therenvasnaréspoasmuadaabsenees
become regular, theremedial actions are taken Thesewere not in the form of penaltybut
actually an innovative communicative approach thats aimedat disempowering school
exclusion and droput attiudes.Emphasisnowadaysis placed on bringing parents closer to
school and fostering the parenstudent-teacher partnership. Generally, the new movement
aims at informing parent@as soon as possiblabout absenteeism and at engaging them in a
meaningfuldialogue with the school communityA number of other structures may albe
activated in order to deal with the dropt behaviours (i.e counselling services, advisory board

for parental advice and more).

Towards this direction, in September 2013 pilot activity d¢he last word to familyé was

launched aiming at advising parents on how to support their children in participating actively in

the school and successfully completing tHeshool yearTo support and boost this initiative,

specific educatios programst ai | ored to studentsd needs wer
homewor k was provi ded, school became more 0
weekends, after school hours or even during holidays. The initiative was also edjyattie

acalemia through researghitiatives that were offering usefiéedback atcademicyregional

and school level.

Another pilot activity that has gained popularity is tiheturn to schoold movement (Huart,
2013) that i s Missaomaf FightdgairstiEdrly Sclyool teavenggtoup(MDLS).

The movement has a dual goal:

1 To undertake preventive measuitiasorderto reduce the number students that leave

school without acquiring basic qualifications (to achieve this goal the effective
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collaborationwith institutions and groupactive in the area ofrpventingEarly School
Leaving(i.e GPDS)is of great importance
1 To support the dropoutsho areover 16 years oldn returning toschoolor in attendng

other training schemes

The MDLS group works closely with FOQUALE network (Training, Qualification, and
Employment).They were botlestablishedn 2013aiming at providing educational solutions in

l ine with the early schooThey bothaconsist stéunsellerg d s
physiologistanda d vi sor s t hat can guide ear | ysysemmhool
as well asin making decisios about their future professioneéreer

In general it can be claimed that the Ministry of National Education takes actions towards two

coredirections:

1 PreventingEarly School Leavingy providing opportunities for education for all
1 Re-integrating early school leavers and supporting them in acquiring basic skills and

gualifications

Coupled with the initiatives introduced by the Ministry aitdnal Educationmany associations
conduct importantvork towardsthis direction For exampléPEAJ Associatiol? that was set up

in 2006providessupport to thoséhat quit school and face difficulty in being integrated into the
school system or struggé entering théabour marketNoteworthy, there are associations, such
as the Youth Energy Association that closely collaborate with the Ministry of National Education
aiming at providing students with opportunities to develop practical skills, genankinth
skills, learning to learn skills and increased-gsifeem.

15 http://www.peaj.org
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5.4 In the Czech Republic

Early School Leaving rates ithe Czech Republic are below the headline target set by the
European Commission. However, this fact has not loosened forces towavdstipie Early
School Leaving. A number of surveys have been conducted aiming at understanding Early
School Leaving and monitoring the way it progresses in the Czech educational setting
(Trhlikova, 2013).

The Early School Leaving rates are closely monitdrgadhe Czech School Inspection( L G1 )
that corresponds to the Ministry &ducation. The problem of Early School Leaving is also
addressed in the school curriculum. Each school has the flexibility to adapt the school curriculum

to emerging needs relateddarly school leaving.

Coupled with this, in each Czech school esucational advisor a welktrained teacher on
sociocultural and pedagogical issues, provides his/her services to students and families that are in
need of specific support. Educational edv o r s often deal wi t h i ssu
behavioural problems and they provide their counselling sertodbge school staff, parentand

students when they are asked to do so. Hrepften called to support parents in helping their

children wth homework, in dealing with issues relatedctd i | dsocialrbéhaviour, learning

difficulties or communication problems. A lot of emphasis is also placed on supporting families

with children with special needs. A secondary task that educational exlvisdertake is the

provision of support to students in order to plan their secondary studies and to complete correctly
their application formsCounselling serviceswith a clear focus on the prevention of Early

School Leaving are also offered by emplogéaff in the Czech Educational Commission.

In addition, in each town, there azareer and counselling centerspen to the public and more
precisely to young adults and students. The main aim of the center is to help young people with
career and major sstion, resume, interview, and job search preparation. Special focus is placed
on supporting students understand themselves and the world of work in order to make

educational, caregand life decisions.

In the Czech Republic an attempt is made to prontleéevalue of education and the importance
of participation in the school community the general public as well at towartt e parent and
student community. In this line, once a year a School fagstplace in Czech citiedn the

context of the School fair, schools promote their educational programs, provide
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information on the way they operateand present their key objectives, beliefsand aims

Students (9 or 8" graders) usually join the Schoir on their own, with their parents or with
theirencati onal advisor. Coupl ed wit @pen dayss , eac
during which interested parties can visit the school, interact with the schoogstaiformation

about the school program and the ideas underpinning the operatiorsohtiue.
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6. USe oF COMMUNITIES FOR SUPPORTING EDUCATION

The concept of family school partnerships supported at European level from several
European associations and it is also promoted through several European activities and initiatives.
Anoteworthye x ampl e is Ot he decl ar at ithe24thpfdNovembéry s i g
1196 by the European Parents Association and the European Syndicate Committee of
Educatio® which emphasized thgpod rapport and collaboration between parents and school

staff can promote quality in education (Kakavoulis, n.d). In this line, the international conference
6Parents and Partnersdé6 was organized in Edin
dialogue about parent involvement in school commuriiig). Sincethat time a lot of progress

has been made and many European countries have established policies towards parent
invol vement in the school community. As Kakayv
the creation of different representative bodasthe s ¢ h o o | Sevesal publiéations in
conferences, journglsand online thematic networkiighlight the importance of parent
involvement in the school commity for quality in educatioifHendersson and Mapp, 2008)
generalresearch outcomgmint to the correlation between schoi@mily, andsocietyandhave

clear implications thastudent achievementin benefit byparent and community involvemeint

school life(Henderssion and Mapp, 2002)

In the following sections an attempt is made teadie he extento which communities dff-
line or online) are used currently in Greece, Franttes Czech Republic and Sweden in the
context ofsupporting education anschootfamily communication and collaborationSpecial

focus is paid onhte way accaling to which parent inveement is supported and boosted

The analysisevealsthe fact thathe establishment of a famigchool partnership is a developing
process that does not always lead to the required outcome. Institutional barriers, communication
barriers, practical deterrents, personal fears, negative attitudes and more may obstruct the
development of famikschool interactions which are essential for the establishment of a
successful partnership. Building a successful fasilyool partnershipeguires overcoming

these barriers.

As a matter of fact, many studies reveal not only the need for meaningful -ohodypl
interactions but also the challenges that emerge in making the partnership work efficiently

(Kakavoulis, n.d). Failure in overcomirthese barriers results in a daunting situation where
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schools and families operate as two distinct units and links to the broader -cuuiti@xt which

the school operateare loose or noexistent.

The real focus should be placed brh e 0 r a t andparartal awé of babonging in the
schoolcommunity Additional channels can be used towards this sdfsedback retrieved by
the partners, shows that orational wi-lind 6
school communities are notghily popular.To be more precise apent associations may pursue
online publications or presentations of their activities on the school poutaieal interaction,
communication, and collaborati@re not evidentThis is the gap in educational practi¢kat

LINC aims to address.
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6.1 In Greece

Since 1985a legal system of parental participation in education is operatirgreeceand

parent associations are exerting a powerful influence in education policy and school fung&tioning
(Kakavoulis, n.d)Paent associations are usedintheschtwbost t
community and they are considered officially as an important partner for achieving quality in
school educationA s Kakavoulis (n.d) expl ains espt@ar ent s
educational councils and committees in all levels and promote close links with the school and the
teachers of their chil dr en §thewhypagmndietp whichatl t hou g
isbeingused i s dependent dmtergsinrbeinyinelded iwthé dchool gne s s

community and takg an active role on educational issues.

In generalat primary education level, theamentsare responsible to appear in the school and to

enroll their childrenn the first grade of primary Bool. Every three months the school teacher

i ssues the studentsd progress report. The par
receive the progress report and to be infor me
school. As Kakavous (n.d) explainsadditional meetingmay also bescheduledFor example,

Ohe head teacher may invite the parents to a special meeting to discuss with them matters of
attendance, behaviguand achievement and exchange ideas on the school work, homeavaork

other problem8 ( Kakav.oul i s, n. d)

At the secondary level the parents should appear in the school at the beginning of the year in
order to officially declare that he/she is the legal patron. Parents are also encouraged to visit the
school teachers oftein order to get information about their childbeperformance and behavior
(Papazoglou, 1984)f the parents do not appear in the school, the school authorities are obliged

to send formal reports at home. Special meetings may also organized by tiealcbad school
teachers or school advisors in orderetggage indialogue about several critical issues such as
attendance rates, emer ging probl ems i n t he

(Kakavoulis, n.d).

It is a common practice for teacheéwosset specific days for meetings with the parents. In most of
the cases these meetings are organized once ortwiceamdnth. par ent s associ a
initiate meetings with teachers in order to discuss emerging educational issues; in general the

more active the parent association is the more frequent these meetings are. It is also worth
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mentioning that parents have the right to visit the school or to contact the teachers at any time in
order to get informed about several educational issues thatlated to their child performance,

attendance and behaviour.

It has beerobservedhat parents usually visit the school at the end of the semester int@rder
receive the progress repamdthey also visit the school durirdifferent schoolcelebratims or
cultural events in which their childrémave an active rolet has also beenbservedthat the
younger the studens the more frequelyt the parerg visit the schoo(Kakavoulis, n.gl As a
matter of fact,parent involvement in primary schois higher compared to the one in lower

secondary and upper secondary school (ibid).

The activities organized by the paremgsociatios are taking placemainly in the schoal
Nevertheless parent associations may pursue online publications or presentatibvesr of t
activitiesin the schooportal; howevemweb presence can be better charactergmedeakOnline
communities are not very popular in Greedewadays, an attempt is made to boost the role of
parent associations in Greeemd to enforce pare¢achercommunicationusing several

channels There is a general agreement that the stronger the links between-fachiboland

societyare t he higher the i mpact on school educat

engagement in school.
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6.2 In Sweden

In the Swedish context, the majority of teachers and parsipta positive attitude towasdthe

need forhomeschool collaborationlt seems that in general there is a mutual understanding of

the value of homachool collaboration(Andersson, 2004; Beson, 2009). However, research
alsoshowsthat in some cases the schools have not baecessful in supporting this partnership

and teachers need additional support in dealing with challenging situations. For example,
establishing a relationship with pats from different cultural backgrounds is a challenging.task

As Johansson (2009, cited in a Kristoffersson et al, 2013) advpttedes isa need for parents,
students and teachers to act within Otpbre cont
di versity in educaAsobosne eams at hraitc ha sr etshobeu+ cleiél. d
school par t ner s(Andgrsson,b260d)0 Aneatempt bas Heen made in recent
decades to foster homsehool collaboratiomat all school levelswith respectto st udent s 6

development of autonomy.

Parents are seasimportant actors in the school community. As a matter of thet Swedish

Nati onal Agency stresses 0t he I mp o-makiag c e of
concerning their childreand school management, as well as their role as resource persons in
school 6 (Lpo. 94, 1994; Lgr . 11, 2 0 TTiie; Cit e
establishment of agwent council or parent boardvas since 2011 optional. Realizing the
importanceof parentschool communication this constitution became compulsdowever,

parent councils do not seem to fuliith successheir role (Kristoffersson, 2008First, heir

decisions are not always taken into account. Coupled with this, a big chabetogenaintain

working ties with the rest of the parents outside the boardlyl-g@strents usually state that being

active in the parent council is tir@@nsuming and due to lack of free time tisétyiggle at being

involved or participating activelyFollowing Kr i st of f er sson ettheelisbs (20
need to strengthen the parent coundibsprovide parents with opportunities to engagehim

st udent s Gndgoctdkereskarch initfateves toward understandingythamics of home

school elationshi.
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6.3 In France

Since 2013 in France there is a renewed and strong interastfosteing family-school
partnership Four core movementfiave beerengineeredowards this directior{Circular No.
2013142):

1 Embracing parentso participation in the school.In this context, the organization of
meetings is encouraged, the discussion upon several education and social issues is highly
promoted, parents and other family membeesticipation in schoaddctivitiesis warmly
welcomed

1 An attempt is alsmade tomake institutional atmosphere more welcoring andschool
more open to stakeholders Teacher training towards active and meaningful parent
engagement in the schammmunity is also taking place

1 An attempt is also made &nhance extended familynemb e r paricipation in the
school community For examplein 2011in the city of Paris the servia®aris Middle
school Familiedwas launched with the aim of bringing extended family memioettse
school

1 Last, initiatives are taken tforge the link between school community and other
communities In this way, school becomes more relevant to real life and students, parents
and teachers can act within communities of practice acquiring new knowledge and

practiang their collaborative skills

ICT tools are al® used to strengthen the link between parents and the school. The Ministry of
National Education has developed anline platform for use fromsecondary public schools.
Teachers can use this platform togublshutésksiosh not
reportabsences anahore Teachers can also create accetmit parents providing them with the
opportunity tomonitor online their children'sprogress in schoolLast, an attempt is made
through this pl atf eintonfoaisoto fbster sac@l inpeactiens dnlndand oi c e
to strengthen parentsdé role in the school com
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6.4 Inthe Czech Republic

It cannot be claimed that there is a general treridei@zech Republic as far as the use of school
communities is concerned. Thestablishment and the operation of learning communities is
closely dependant on the school philosophy. Some schools are more open to parents (compared
to other schools) and embrace in practice a communicative approach to learning through the use

of commuiities.

Usually during the school year at least four meetings are taking place in which parents are being
informed about their childrendés school progr e
of which parents are invite the school (i.e spéic meetings with the school teacher, the head

teacher and/or meetings with the educational advisor and more). Usually meetings have a clear
focus on educational Il ssues oOr Il ssues relate
prospects. For exgote, a meeting might focus on issues related to the quality of parent support,
career orientation, school participation rates, social behaviour, learning difficulties and more. In
general schools inthe Czech Republic are in close collaboration with theia departments of

the municipal office where they report the school participation rates and serious problems related
to studentsdo behaviour.

Oddly, these meetings (see above) do not necessarily influence the creation of a community or
boost a communitgpirit and a sense of belonging in a community. For this redsey can be

better described as operational activities and less as activities for comivuitdigg.
Recognising the need for more meaningful parent participation in the school life, chemyss

employ alternative typeof school meetings. For examptbie ZS Kolin school has established

6i nf or mal meetingsd with the parents where th
6creative afternoons® wh e mspireds byusdeeifictesents ggear e n t
working together for the creation of crafts and art works. Coupled with this, once a year, the
6School A ¢ a the of wdhool (stuidemtsy desnbnstrates part of the work conducted
during the school yean a wider audiene (including family members, parents, teachers and

other interested individuals). School clubs that usually operate after school hours also gain
popularity and can potentially enforce engagement in the school activities and prevent antisocial

behaviour.
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Online communities are not very popular in the Czech educational setting. However, nowadays it
seems that there are more and more schools that leave the scepticism aside and start exploring
the potential of online and social networking media. Noteworthyjstige thatis raised and

which evokes dialogue is thatfamilies that are dependaoh sociatwelfare services, or have a

low- educational and socioeconomic status do not necessarily have access to the internet. This

fact is under consideration addcusionin the Czech community.
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8. LINC SuRVEY

The previous chapteisring into focusissues related to Earlychool Leaving in the countries
that are represented in the consortium through partner organizations. Moreover, a review of
existing policies and ot actions against Earl$chool Leaving took place aiming a#ting a

basis whereupon LINC intervention can be designed.

A big part of the documentation is based on literature review and research findings. This piece of
information is useful but theresia need texplore the endisers needs, beliefs, desires and
challengesn relation to Early School Leavingor this reasora smaliscale study was designed

in Greecethe Czech Republic, France and SwedEne study is qualitativen nature and targets
teachers angarents.

The study i s based on guestionnaires which
guestions. Deliberately, the number of open questions is limited. Open questions are used only in
cases where the personal opinion of the pa#idips needed, for example regarding personal
feedback and opinions. The questionnaires consist of multiple choice questions aocteank
guestions. In order to strengthen the qualitative nature of the study multiple choice questions
offer participang the freedom of entering comments. A covering message accomphaies
guestionnaires indicatintpe purpose of the survey as well as the context in which the survey is
being conducted

The questionnaires were translated in French, Greek, Czech and Swextdr ito facilitate the
smooth delivery of the questionnaires to the target groups. Questionnaires are available in
Appendix IQuestionnaire for Parentand Appendixll Questionnaire for Teacher3he findings
of this studyallowed us to better understand the context in which the teachers and parents act as
well as their needs, challenges and requirements in addressing Early School Leaving. When

specific trends are identid, these are highlighted and discussed.

Questionnaires were made available online throughdimney platform; printed hanrdutswere

also delivered to ensure thi@achers, parentand early school leavemsith no access to the
internet orlack of corfidence in using the computer can participate in the survey. In this sense,
guestionnaires can be characterised asaskifinistered, filled out with or withouhe presence

of the researcheiffhe questionnaires were piloted prior to their delivery. Thatipg ensured
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that there were no ambiguities or difficulties in wording, no leading questions or sensitive,

offensive and intrusiviéems.

The section below presents the findings of the LINC Survayy the identification ofeachers and

par ent s 0 requeeenenss inaddcessiriEprly School Leavingwhich complements the
theoretical literature review of earlier sections of this reporefutably, there is a growing
consensus that teachaairentstudent communication needs to be improved in orderdbrdere
effectively with the challenges modern schgolre facing. A typical example is early
dropout/early school leaving issuBue to lack of effective communication, parents put the
blame oninstitutional atmosphere and on the lack of flexible strestreachers from their side,
despite being highly concerned, cannot face the problem on their own. Specialized activities with
the inclusion of both sides could establish a better tin&ll the involved actors and create a
more supportivdearning envionmentfor young students. Access to relevant resources and

training may also help teachers and parents deal more meaningfully with the ESL challenges.
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8.1 Field Summary Results: Teacher Responses

In total 65 teachers from Greece, France, Swedrdthe Czech Republic took part in this
smallscale studyT e a ¢ h e rarggés fr@ag28 to 50+ years old; the migyoof the participants

arealmost equally distributed among the following age groupst®4150, 50+. The majority

of the teachers (75.38%) wom primary or lower secondary schoofs.few of them are also

active in upper secondary and vocational schools. This is normally thevitas®npermanent

teaching staff. The majority of the teachers that took part in the study have more than % years o
experience in teaching, with 69.23% stating ity havemore than 10 years of experience.

This is patrticularly interestg becauset eacher s may have encounter

regards to ESL constituting a rich source of field input.

Answer Count Percentage
1 1.54%

3.08%

4 6.15%

0 15.38

1-3 y A2) 9%

3-5 \3)

6-10 years (A 1 5.38% .
e than 10 years (AS5) 15 69.23% 2%

Other 1] 0.00% %

No answer 3 4.62%

Figure 15: Years of Experience in Teaching

The first set of questions addressed to teachers aimed at bringing into focus edatext to

parent involvement in the school ommunity. An attemptwas madenot only to identify

t e a c h eefs ®ud alsb w lexplore whether initiatives towards parent involvement and-parent
student interaction are provided. It wsaos al so

the value that parents place on parent involvement in the school cotjpmuni

It seems thatteachers segarent invédvement as being generally positiven the school
communitybut still there are somssueghat need to be removelllore precisely32 out of 65
teachers agrewith the provision of initiativeso a large extersind 30 out of 65 to a moderate

extent. The rest either disagrderesponsedr agree to a small extef#t responses)

It was also perceived that the matprof the participant teachetsmderstand the importance of
promding parentstudent interactionThis setsa positive ground for LINC initiatives because
it seems that a general understandingthedvalue of parent involvemedtind gparentstudent

interactiordexiststogether with the potential @fbeingfurther developed.
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Figurel6:Par ti ci pant Teachersd Responses.

Figurel7.Par ti ci pant Teachersd Responses

Apart fromexploringt e a c peecepsodsthe studyalsoaimed atshading some light ohow

often the teachers

1 Organise meetirgwith parents in order to discuss with them the performance of their
children

1 Organise meetirgwith parents in order to discuss with them the behaviour of their
children in the class

1 Organise activities that require childrparent interaction

It seems that eetings with parents in order to discussetudt s 6 per f or matake e and
place regularly and thdhe teachers pay a lot of attentido keeping parents informed about

studentsé6é performance and behaviour.

An interesting outcome that wadeduced s that activities that require children-parent

interactions are not organised frequently. It seems that almost half of the teachers do not
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